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Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and 
specificity 


All SLOs are stated with clarity 
and specificity including 
precise verbs and rich 
descriptions of the knowledge, 
skills and value domains 
expected of students upon 
completing the program. 


SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


Expectation Level SLO’s exceed basic 
expectations established by 
the University and other 
necessary approving 
organizations required of 
the submitting unit. 


SLO’s meet the basic 
expectations established by 
the University and other 
necessary approving 
organizations required of 
the submitting unit. 


SLOs meet only a portion of 
the expectations 
established by the 
University or other 
necessary approving 
organizations required of 
the submitting unit. 


Recommendations: 


Department of Hospitality, Tourism & Management







Programmatic Curricular Map 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum  


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


Recommendations: 


Department of Hospitality, Tourism & Management







Alignment with IPFW Baccalaureate Framework 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


 IPFW 
Baccalaureate 
Framework 
Alignment 


Specific, clearly defined, 
student-centered Program-
Level  SLO’s are aligned to 
all foundation areas of the 
IPFW Baccalaureate 
Framework. 


Generally defined student-
centered Program-Level 
SLO’s are aligned to all 
foundation areas of the 
IPFW Baccalaureate 
Framework. 


Program-Level SLO’s are 
aligned to some foundation 
areas of the IPFW 
Baccalaureate Framework. 


Recommendations: 


Department of Hospitality, Tourism & Management







Assessment Plan – Part 1 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match.  
Specific items included on 
the assessment are linked 
to SLOs.  The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


Recommendations: 


Department of Hospitality, Tourism & Management







Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


Recommendations: 


Department of Hospitality, Tourism & Management







Reporting Results 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs.  Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed.  
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s.  
The interpretation does not 
include multiple faculty. 


Recommendations: 


Department of Hospitality, Tourism & Management







Report Dissemination and Collaboration 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and 
results are shared 
with faculty 


Information is routinely 
provided to all faculty with 
multiple opportunities for 
collaboration to build 
meaningful future plans. 


Information is provided to 
all faculty through an 
effective mode and with 
sufficient detail to be 
meaningful. 


Information is not 
distributed to all faculty or 
provides insufficient detail 
to be meaningful. 


Documents and 
results are shared 
with other 
stakeholders 


Information is routinely 
provided to stakeholders 
(beyond faculty) with 
multiple opportunities for 
collaboration to build 
meaningful future plans. 


Information is shared with 
stakeholders (beyond 
faculty) through an effective 
mode and with sufficient 
detail to be meaningful. 


Information is not 
distributed to stakeholders 
(beyond faculty) or provides 
insufficient detail to be 
meaningful. 


Recommendations: 


Department of Hospitality, Tourism & Management







Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and 
Curricular 
Improvement 


Evidence reported 
demonstrates a consistent 
pattern of an integrated 
assessment, pedagogy and 
curricular approach that 
assesses student 
performance relative to 
SLOs, uses assessment data 
to make curricular and/or 
pedagogical changes and re-
assesses learning to 
determine how or the 
extent to which the change 
positively influenced 
student learning.   


Evidence reported 
demonstrates assessment 
of student learning relative 
to SLO’s and describes 
curricular and/or 
pedagogical changes 
planned or made as a result 
of assessment of student 
learning. Some evidence of 
an emergent pattern of 
assess/curricular or 
pedagogical change/ re-
assess is demonstrated. 


Assessment findings are 
reported but insufficient 
evidence of curricular or 
pedagogical changes are 
present and limited or no 
evidence of an emergent 
pattern of assess/curricular 
or pedagogical change/re-
assess is demonstrated. 


Recommendations: 


Department of Hospitality, Tourism & Management







Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of 
Assessment 
Process 
(mechanics) 


Past and current 
assessment process are 
critically evaluated, 
including acknowledgement 
of flaws, present and 
intended improvements to 
process are identified (when 
needed) and specific 
changes to the assessment 
process are detailed. 


Past and current 
assessment process are 
critically evaluated, 
including acknowledgement 
of flaws, present and 
intended improvements to 
process are identified (when 
needed) and moderate 
changes to the assessment 
process, or general plans for 
improvement of assessment 
process are proposed. 


Past and current 
assessment process are 
sporadically evaluated, 
including acknowledgement 
of flaws, but no evidence of 
improving upon past 
assessment or making plans 
to improve assessment in 
future iterations is 
proposed. 


Recommendations: 


Department of Hospitality, Tourism & Management





		Score or Holistic EvaluationSLOs-Clarity: 1

		Score or Holistic Evaluation SLOs-Student-Centered: 2

		Score or Holistic Evaluation SLOs-Expectation Level: 2

		Recommendations-SLO: The Committee found Hospitality, Tourism & Management (HTM) has organized their SLOs around clear categories. SLOs could be improved by synthesizing the number of SLOs down under each category (e.g., business management had a disproportionate number of SLOs listed compared to other categories). SLOs could be further strengthened by revising them to include an active voice and ensuring that all SLOs are student-centric. The Committee felt that SLOs listed after those under "Business Management" were better constructed and these could be used as exemplars for revising all other SLOs (that may not share the same level of quality).

		Score or Holistic EvaluationProgramLevel SLOs-BF: 3

		Recommendation-BF: No comments. SLOs have been aligned to the PFW Baccalaureate Framework.

		Score or Holistic Evaluation-Relationship: 2

		Score or Holistic Evaluation-Measures: 2

		Recommendations-Part1: The Committee found that HTM has developed assessments to evaluate SLOs (see Appendix A). Recommendations for growth would include verifying that SLOs and assessments included in courses are taught by subject matter experts and that at least two direct measures exist for each SLO.

		Assessment Plan-Results: 1

		Assessment Plan-Data: 2

		Assessment Plan-Measures: 1

		Recommendations-Part2: The Committee recommends, that as HTM works to implement assessments in specific courses, clear targets be established for each assessment with regard to student performance. Moreover, HTM is encouraged to work toward showing evidence of collecting and analyzing data as a form of progress monitoring (of students). As data is collected, it will be possible to demonstrate reliability of measures, assisting HTM in drawing meaningful conclusions about student performance. The Committee acknowledges that the Institution needs to work to provide technologies to simplify the process of gathering and analyzing data.

		Score or Holistic Evaluation-Programmatic-Improvement: 1

		Recommendations-Use-of-Results-Part1: As previously comments on, the Committee noted that HTM, as addressed in Section 5 of their Annual Assessment Report, plans to continue work around review of their SLOs, completion of their emerging curriculum map, and increasing the number of courses that are targeted to gather evidence around SLOs.

		Score or Holistic Evaluation-Assessment-Improvement: 3

		Recommendations-Use-of-Results-Part2: The Committee found that HTM was very honest about current conditions surrounding the use of assessments to evaluate student learning and improve the program. The Committee feels that as HTM continues their focused efforts they will address many of the areas noted as "Developing".

		Score or Holistic Evaluation-Content Alignment: 3

		Score or Holistic Evaluation-SLO: 1

		Score or Holistic Evaluation-SE: 3

		Recommendations-CMap: The Committee recommends either to include the tables from Appendix B as part of the Report under Section 2 or provide a reference to Appendix B.  Several courses in Appendix B did not include a benchmark level. The Committee recommends benchmarking each course to make it clear whether the SLO is being introduced, developed, mastered, etc.

		Score or Holistic Evaluation-Faculty: 1

		Score or Holistic Evaluation-Stakeholders: 1

		Score or Holistic Evaluation-Presentation: 1

		Score or Holistic Evaluation-Historical: 1

		Score or Holistic Evaluation-Interpretation: 1

		Recommendations-page-7: The Committee feels that as HTM focuses on the collection and analysis of data, this section will improve. The Committee noted that HTM (i.e., as explained in Section 5 of Annual Assessment Report) plans to hold initial meetings to work on the reporting of data, including the dissemination of data and faculty collaboration associated with monitoring student progress and program improvement.

		Recommendations-page-6: The Committee feels that as HTM focuses on collecting and analyzing data, this section will resolve itself.








Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and 
specificity 


All SLOs are stated with clarity 
and specificity including 
precise verbs and rich 
descriptions of the knowledge, 
skills and value domains 
expected of students upon 
completing the program. 


SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


Expectation Level SLO’s exceed basic 
expectations established by 
the University and other 
necessary approving 
organizations required of 
the submitting unit. 


SLO’s meet the basic 
expectations established by 
the University and other 
necessary approving 
organizations required of 
the submitting unit. 


SLOs meet only a portion of 
the expectations 
established by the 
University or other 
necessary approving 
organizations required of 
the submitting unit. 


Recommendations: 


School Counseling







Programmatic Curricular Map 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum  


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


Recommendations: 


School Counseling







Alignment with IPFW Baccalaureate Framework 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


 IPFW 
Baccalaureate 
Framework 
Alignment 


Specific, clearly defined, 
student-centered Program-
Level  SLO’s are aligned to 
all foundation areas of the 
IPFW Baccalaureate 
Framework. 


Generally defined student-
centered Program-Level 
SLO’s are aligned to all 
foundation areas of the 
IPFW Baccalaureate 
Framework. 


Program-Level SLO’s are 
aligned to some foundation 
areas of the IPFW 
Baccalaureate Framework. 


Recommendations: 


School Counseling







Assessment Plan – Part 1 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match.  
Specific items included on 
the assessment are linked 
to SLOs.  The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


Recommendations: 


School Counseling







Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


Recommendations: 


School Counseling







Reporting Results 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs.  Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed.  
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s.  
The interpretation does not 
include multiple faculty. 


Recommendations: 


School Counseling







Report Dissemination and Collaboration 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and 
results are shared 
with faculty 


Information is routinely 
provided to all faculty with 
multiple opportunities for 
collaboration to build 
meaningful future plans. 


Information is provided to 
all faculty through an 
effective mode and with 
sufficient detail to be 
meaningful. 


Information is not 
distributed to all faculty or 
provides insufficient detail 
to be meaningful. 


Documents and 
results are shared 
with other 
stakeholders 


Information is routinely 
provided to stakeholders 
(beyond faculty) with 
multiple opportunities for 
collaboration to build 
meaningful future plans. 


Information is shared with 
stakeholders (beyond 
faculty) through an effective 
mode and with sufficient 
detail to be meaningful. 


Information is not 
distributed to stakeholders 
(beyond faculty) or provides 
insufficient detail to be 
meaningful. 


Recommendations: 


School Counseling







Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and 
Curricular 
Improvement 


Evidence reported 
demonstrates a consistent 
pattern of an integrated 
assessment, pedagogy and 
curricular approach that 
assesses student 
performance relative to 
SLOs, uses assessment data 
to make curricular and/or 
pedagogical changes and re-
assesses learning to 
determine how or the 
extent to which the change 
positively influenced 
student learning.   


Evidence reported 
demonstrates assessment 
of student learning relative 
to SLO’s and describes 
curricular and/or 
pedagogical changes 
planned or made as a result 
of assessment of student 
learning. Some evidence of 
an emergent pattern of 
assess/curricular or 
pedagogical change/ re-
assess is demonstrated. 


Assessment findings are 
reported but insufficient 
evidence of curricular or 
pedagogical changes are 
present and limited or no 
evidence of an emergent 
pattern of assess/curricular 
or pedagogical change/re-
assess is demonstrated. 


Recommendations: 


School Counseling







Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of 
Assessment 
Process 
(mechanics) 


Past and current 
assessment process are 
critically evaluated, 
including acknowledgement 
of flaws, present and 
intended improvements to 
process are identified (when 
needed) and specific 
changes to the assessment 
process are detailed. 


Past and current 
assessment process are 
critically evaluated, 
including acknowledgement 
of flaws, present and 
intended improvements to 
process are identified (when 
needed) and moderate 
changes to the assessment 
process, or general plans for 
improvement of assessment 
process are proposed. 


Past and current 
assessment process are 
sporadically evaluated, 
including acknowledgement 
of flaws, but no evidence of 
improving upon past 
assessment or making plans 
to improve assessment in 
future iterations is 
proposed. 


Recommendations: 


School Counseling





		Score or Holistic EvaluationSLOs-Clarity: 2

		Score or Holistic Evaluation SLOs-Student-Centered: 2

		Score or Holistic Evaluation SLOs-Expectation Level: 2

		Recommendations-SLO: The Committee felt that program Student Learning Outcomes (SLOs) were very general in nature. While it was evident that the program is using and has mapped CACREP provided program SLOs to courses, the Committee recommends either the inclusion or development of course SLOs (with clear expectations levels) for next year's report.

		Score or Holistic EvaluationProgramLevel SLOs-BF: N/A

		Recommendation-BF: Not applicable.

		Score or Holistic Evaluation-Relationship: 3

		Score or Holistic Evaluation-Measures: 3

		Recommendations-Part1: The Committee found evidence of program assessments covering program SLOs aligned to CACREP program standards.

		Assessment Plan-Results: ? - See comment below.

		Assessment Plan-Data: 3

		Assessment Plan-Measures: 2

		Recommendations-Part2: The Committee struggled to discern what criteria faculty are using to establish benchmarks for program effectiveness (as measured by key program assessments). As such, the Committee could not reach a decision about how the program uses established results to measure program effectiveness. It is clear that the program has a sound data collection and design and the Committee noted in the program report narrative efforts made to provide reliability of measures, although there was no evidence reporting reliability findings.

		Score or Holistic Evaluation-Programmatic-Improvement: 3

		Recommendations-Use-of-Results-Part1: The Committee noted in the document, 2018-2019 Addendum (to the CACREP Report) numerous examples of documented changes around program and curricular improvement.

		Score or Holistic Evaluation-Assessment-Improvement: 3

		Recommendations-Use-of-Results-Part2: As noted previously, the Committee found evidence of strong assessment design. 

		Score or Holistic Evaluation-Content Alignment: 2

		Score or Holistic Evaluation-SLO: 1

		Score or Holistic Evaluation-SE: 3

		Recommendations-CMap: The Committee found evidence in the report of program SLOs aligned to courses (see report Pg. 85); however, it was not clear as to the expectation of faculty as to learning benchmarks associated with each standard by course (i.e., Is the standard introduced, developed, or mastered?). The Committee did find strong evidence of student engagement associated with each SLO (see report Pg. 86).

		Score or Holistic Evaluation-Faculty: 3

		Score or Holistic Evaluation-Stakeholders: 3

		Score or Holistic Evaluation-Presentation: 1

		Score or Holistic Evaluation-Historical: 1

		Score or Holistic Evaluation-Interpretation: 2

		Recommendations-page-7: The Committee found evidence that the program follows the School of Education Unit Advisory Council to regularly engage faculty and stakeholders in discussions regarding continuous improvement.

		Recommendations-page-6: The Committee was unable to find evidence of data results being reported at regular intervals. While the Committee noted discussion in the program narrative on interpretation of results, the underlying data were not found. The Committee recommends data be summarized by program key assessments and reported along with the faculty's interpretation.








Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and 
specificity 


All SLOs are stated with clarity 
and specificity including 
precise verbs and rich 
descriptions of the knowledge, 
skills and value domains 
expected of students upon 
completing the program. 


SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


Expectation Level SLO’s exceed basic 
expectations established by 
the University and other 
necessary approving 
organizations required of 
the submitting unit. 


SLO’s meet the basic 
expectations established by 
the University and other 
necessary approving 
organizations required of 
the submitting unit. 


SLOs meet only a portion of 
the expectations 
established by the 
University or other 
necessary approving 
organizations required of 
the submitting unit. 


Recommendations: 


Department of Human Services







Programmatic Curricular Map 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum  


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


Recommendations: 


Department of Human Services







Alignment with IPFW Baccalaureate Framework 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


 IPFW 
Baccalaureate 
Framework 
Alignment 


Specific, clearly defined, 
student-centered Program-
Level  SLO’s are aligned to 
all foundation areas of the 
IPFW Baccalaureate 
Framework. 


Generally defined student-
centered Program-Level 
SLO’s are aligned to all 
foundation areas of the 
IPFW Baccalaureate 
Framework. 


Program-Level SLO’s are 
aligned to some foundation 
areas of the IPFW 
Baccalaureate Framework. 


Recommendations: 


Department of Human Services







Assessment Plan – Part 1 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match.  
Specific items included on 
the assessment are linked 
to SLOs.  The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


Recommendations: 


Department of Human Services







Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


Recommendations: 


Department of Human Services







Reporting Results 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs.  Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed.  
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s.  
The interpretation does not 
include multiple faculty. 


Recommendations: 


Department of Human Services







Report Dissemination and Collaboration 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and 
results are shared 
with faculty 


Information is routinely 
provided to all faculty with 
multiple opportunities for 
collaboration to build 
meaningful future plans. 


Information is provided to 
all faculty through an 
effective mode and with 
sufficient detail to be 
meaningful. 


Information is not 
distributed to all faculty or 
provides insufficient detail 
to be meaningful. 


Documents and 
results are shared 
with other 
stakeholders 


Information is routinely 
provided to stakeholders 
(beyond faculty) with 
multiple opportunities for 
collaboration to build 
meaningful future plans. 


Information is shared with 
stakeholders (beyond 
faculty) through an effective 
mode and with sufficient 
detail to be meaningful. 


Information is not 
distributed to stakeholders 
(beyond faculty) or provides 
insufficient detail to be 
meaningful. 


Recommendations: 


Department of Human Services







Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and 
Curricular 
Improvement 


Evidence reported 
demonstrates a consistent 
pattern of an integrated 
assessment, pedagogy and 
curricular approach that 
assesses student 
performance relative to 
SLOs, uses assessment data 
to make curricular and/or 
pedagogical changes and re-
assesses learning to 
determine how or the 
extent to which the change 
positively influenced 
student learning.   


Evidence reported 
demonstrates assessment 
of student learning relative 
to SLO’s and describes 
curricular and/or 
pedagogical changes 
planned or made as a result 
of assessment of student 
learning. Some evidence of 
an emergent pattern of 
assess/curricular or 
pedagogical change/ re-
assess is demonstrated. 


Assessment findings are 
reported but insufficient 
evidence of curricular or 
pedagogical changes are 
present and limited or no 
evidence of an emergent 
pattern of assess/curricular 
or pedagogical change/re-
assess is demonstrated. 


Recommendations: 


Department of Human Services







Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of 
Assessment 
Process 
(mechanics) 


Past and current 
assessment process are 
critically evaluated, 
including acknowledgement 
of flaws, present and 
intended improvements to 
process are identified (when 
needed) and specific 
changes to the assessment 
process are detailed. 


Past and current 
assessment process are 
critically evaluated, 
including acknowledgement 
of flaws, present and 
intended improvements to 
process are identified (when 
needed) and moderate 
changes to the assessment 
process, or general plans for 
improvement of assessment 
process are proposed. 


Past and current 
assessment process are 
sporadically evaluated, 
including acknowledgement 
of flaws, but no evidence of 
improving upon past 
assessment or making plans 
to improve assessment in 
future iterations is 
proposed. 


Recommendations: 


Department of Human Services





		Score or Holistic EvaluationSLOs-Clarity: 3

		Score or Holistic Evaluation SLOs-Student-Centered: 3

		Score or Holistic Evaluation SLOs-Expectation Level: 2

		Recommendations-SLO: The Committee found that Human Services (HS) had clear Student Learning Outcomes. While SLOs were deemed exemplary, there were three outcomes identified that used the phrase "students will understand". Replacing "will understand" with an action verb could strengthen these SLOs by clarifying what is meant to be "understood".  Finally, the Committee acknowledges that there is not a shared understanding of University expectation levels with regard to SLO's. For this reason, the Committee scored this section of the rubric as "Acceptable" and accepts the expectation levels assigned by HS faculty to their SLOs.

		Score or Holistic EvaluationProgramLevel SLOs-BF: 3

		Recommendation-BF: There is strong evidence that the program is aligned to the PFW Baccalaureate Framework.

		Score or Holistic Evaluation-Relationship: 3

		Score or Holistic Evaluation-Measures: 3

		Recommendations-Part1: The Committee was impressed by the number of measures. In some instances, measures are used to evaluate SLOs multiple times in each course when the SLO only needs to be measured at least twice during the span of the program. The Committee is simply expressing a concern that HS may be gathering significantly more evidence than is necessary to monitor student learning or to collect evidence in order to make program improvements.

		Assessment Plan-Results: 3

		Assessment Plan-Data: 3

		Assessment Plan-Measures: 2

		Recommendations-Part2: The Committee encourages faculty in HS to consider whether or not too many measures are associated with SLOs. The concern is that too many measures can make collecting and reporting evidence an overwhelming task and detract from critical conversations about student learning and program effectiveness (i.e., the primary purpose for data collection and analysis). With respect to Reliability of Measures, the Committee noted the work of HS as presented in Appendix D and recognizes that until the Institution can provide technologies to formally evaluate reliability, it will be difficult for HS to completely ensure reliability of findings.

		Score or Holistic Evaluation-Programmatic-Improvement: 2

		Recommendations-Use-of-Results-Part1: In reviewing Appendix F, the Committee felt that HS may be misunderstanding the focus of this section of the report. There was much included in Appendix F about student engagement levels, but the focus of this area is really on how faculty are using data to make "curricular and/or pedagogical changes" (i.e., as a result of assessment data being collected). While the Committee believes that faculty may be aware of trends in data, there was little evidence provided of how data is being used to make decisions about changes to courses or programs.

		Score or Holistic Evaluation-Assessment-Improvement: 2

		Recommendations-Use-of-Results-Part2: The Committee is aware of the limitations created by not having technologies to support the collection and analysis of data that may contribute to quickly identifying problematic assessments. As such, the Committee felt that HS faculty are engaging sufficiently to determine if assessments are effective measuring desired student learning outcomes. The Committee would encourage HS to continue to question the purpose and need for each assessment to effectively monitor student performance and program quality.

		Score or Holistic Evaluation-Content Alignment: 3

		Score or Holistic Evaluation-SLO: 3

		Score or Holistic Evaluation-SE: 3

		Recommendations-CMap: The Committee found strong evidence in the "Copy of Assessment HSRV 2019" spreadsheet that SLO's are evaluated through multiple measures, that SLOs and their measures are aligned to courses and that measures have clear benchmarks. The Committee noted a few 400 level courses (e.g., Internship courses) were coded "A" for assessed, but it was unclear as to the desired benchmark level. 

		Score or Holistic Evaluation-Faculty: 3

		Score or Holistic Evaluation-Stakeholders: 3

		Score or Holistic Evaluation-Presentation: 3

		Score or Holistic Evaluation-Historical: 3

		Score or Holistic Evaluation-Interpretation: 2

		Recommendations-page-7: The Committee had no concerns on dissemination; but as previously discussed, the Committee encourages HS to identify ways to document collaborative conversations around collected data/evidence.

		Recommendations-page-6: The Committee found evidence that historical data is analyzed, but could not find evidence of how faculty are using such an analysis to make changes to courses or the program. The Committee recommends establishing either an annual or biannual faculty meeting to review longitudinal data and discuss the need for course or program changes.








Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


Exemplary 


3 
Acceptable 


2 
Developing 


1 
Score or Holistic 


Evaluation 


Clarity and All SLOs are stated with clarity SLOs generally contain SLOs are inconsistently 


3 


specificity and specificity including precise verbs, rich defined for the program, 
precise verbs and rich description of the descriptions of the 
descriptions of the knowledge, 
skills and value domains 


expected of students upon 


completing the program. 


knowledge, skills and value 


domains expected of 


students. 


knowledge, skill and value 


domains are present but 


lack consistent precision. 


Student-Centered All SLOs are stated in 


student-centered terms (i.e. 


what a student should 


know, think, or do). 


Most SLOs are stated in 


student-centered terms. 


Some SLO’s are stated in 


student-centered terms. 
3 


Expectation Level SLO’s exceed basic SLO’s meet the basic SLOs meet only a portion of 


2 


expectations established by expectations established by the expectations 


the University and other the University and other established by the 


necessary approving necessary approving University or other 


organizations required of organizations required of necessary approving 


the submitting unit. the submitting unit. organizations required of 


the submitting unit. 


Recommendations: 


The Committee noted the SLOs exist and are student centered, but the Committee also believes that the SLOs could be more detailed to apply to courses. 


Educational Leadership







Programmatic Curricular Map 


Exemplary 


3 
Acceptable 


2 
Developing 


1 
Score or Holistic 


Evaluation 


Content 


Alignment 


All SLOs are mapped to 


common classes or learning 


activities expected of all 


students completing the 


program. 


Most SLOs are mapped to 


common classes or learning 


activities expected of all 


students completing the 


program. 


Common classes or learning 


activities are identified for 


all students completing the 


program but most SLO’s are 


not clearly mapped to 


classes or activities. 


3 


Student Learning 


Development of 


SLOs (Learning 


Benchmarks) 


Curricular Map clearly 


identifies the progression of 


student learning relative to 


all SLOs at specific points in 


the curriculum 


Curricular Map identifies 


levels of expected learning 


relative to most SLOs at 


specific points in the 


curriculum. 


Curricular Map identifies 


expected levels of learning 


for some SLOs at specific 


points in the curriculum. 


3 


Student 


Engagement 


Classes and/or activities 


engage students in the work 


outlined in the SLOs. 


Classes and/or activities 


engage students in the work 


outlined by most of the 


SLOs 


Classes and/or activities do 


not consistently engage 


students in the work 


outlined by most of the 


SLOs. 


2 


Recommendations: 


The Committee believes the content is strongly aligned to SLOs with specific developmental benchmarks. However, specific student engagement 


(activities) are not clearly defined to link courses to SLOs in all case. 


Educational Leadership







Alignment with IPFW Baccalaureate Framework 


Exemplary 


3 
Acceptable 


2 
Developing 


1 
Score or Holistic 


Evaluation 


IPFW Specific, clearly defined, Generally defined student- Program-Level SLO’s are 


N/A 
Baccalaureate student-centered Program- centered Program-Level aligned to some foundation 


Framework Level SLO’s are aligned to SLO’s are aligned to all areas of the IPFW 


Alignment all foundation areas of the foundation areas of the Baccalaureate Framework. 


IPFW Baccalaureate IPFW Baccalaureate 


Framework. Framework. 


Recommendations: 


Not applicable. 


Educational Leadership







Assessment Plan – Part 1 


Exemplary 


3 
Acceptable 


2 
Developing 


1 
Score or Holistic 


Evaluation 


Relationship 


between 


assessments and 


SLOs 


Detail is provided regarding 


SLO-to-measure match. 


Specific items included on 


the assessment are linked 


to SLOs. The match is 


affirmed by faculty subject 


experts. 


Description of how SLOs 


relate to assessment is 


general but sufficient to 


show alignment. 


Description of how SLOs 


relate to assessment is 


incomplete or too general 


to provide sufficient 


information for use in 


determining progress 


toward SLO. 


2 


Types of Measures All SLOs are assessed using 


at least two measures 


including at least one direct 


measure 


Most SLOs are assessed 


using at least one direct 


measure. 


Most SLOs are either 


assessed using only indirect 


measures or are not 


assessed. 


? – See comment. 


Recommendations: 


The Committee noted some alignment, but it appears to be a work in progress. As for types of measures, it appears the program is still developing 


the specific assessments that will align to courses and SLOs. 


Educational Leadership







Assessment Plan – Part 2 


Established Statements of desired Statements of desired Statements of desired 


2 


Results results (data targets) results provide a basic data results are missing or 


provide useful comparisons target and a general unrealistic for completion. 


and detailed timelines for timeline for completion. 


completion. 


Data Collection The data collection process Enough information is Limited information is 


3 


and Design is sound, clearly explained, provided to understand the provided about the data 


Integrity and appropriately specific data collection process with collection process or 


to be actionable. limited methodological includes sufficient flaws to 


concerns. nullify any conclusions 


drawn from the data 


Evidence of Methods used to ensure Methods used to ensure Methods to ensure 


1 


Reliability of reliability of findings are reliability of findings are reliability of findings are 


Measures clearly explained and stated and generally insufficient for drawing 


consistently support support drawing meaningful meaningful conclusions. 


drawing meaningful conclusions. 


conclusions. 


Recommendations: 


The committee noted some benchmarking but not fully throughout the program. The program is transitioning between key assessments at present, 


so there is no data to test reliability. 


Educational Leadership







Reporting Results 


Exemplary 


3 
Acceptable 


2 
Developing 


1 
Score or Holistic 


Evaluation 


Presentation of 


Results 


Results are clearly present 


and directly related to SLOs. 


Results consistently 


demonstrate student 


achievement relative to 


stated SLOs. Results are 


derived from generally 


accepted practices for 


student learning outcomes 


assessment. 


Results are present and 


related to SLOs. Results 


generally demonstrate 


student achievement 


relative to stated SLOs. 


Results are derived from 


generally accepted practices 


for student learning 


outcomes assessment. 


Results are provided but do 


not clearly relate to SLO’s. 


Results inconsistently 


demonstrate student 


achievement relative to 


stated SLO’s. Use of 


generally accepted practices 


for student learning 


outcomes assessment is 


unclear. 


2 


Historical Results Past iterations of results are 


provided for most 


assessments to provide 


context for current results. 


Past iterations of results are 


provided for the majority of 


assessments to provide 


context for current results. 


Limited or no iterations of 


prior results are provided. 
3 


Interpretation of 


Results 


Interpretations of results 


are reasonable given the 


SLOs, desired levels of 


student learning and 


methodology employed. 


Multiple faculty interpreted 


the results including an 


interpretation of how 


classes/activities might have 


affected the results. 


Interpretations of results 


are reasonable given the 


SLO’s, desired levels of 


student learning and 


methodology employed. 


Multiple faculty interpreted 


the results. 


Interpretation of results 


does not adequately refer 


to stated SLO’s or identify 


expectations for student 


learning relative to SLO’s. 


The interpretation does not 


include multiple faculty. 


2 


Recommendations: 


The Committee noted strong historical records. Due to the change in program standards (at the national level), there is a small gap in data, which 


likewise limits ability to interpret and apply results. 


Educational Leadership







Report Dissemination and Collaboration 


Exemplary 


3 
Acceptable 


2 
Developing 


1 
Score or Holistic 


Evaluation 


Documents and Information is routinely Information is provided to Information is not 


3 


results are shared provided to all faculty with all faculty through an distributed to all faculty or 


with faculty multiple opportunities for effective mode and with provides insufficient detail 


collaboration to build sufficient detail to be to be meaningful. 


meaningful future plans. meaningful. 


Documents and Information is routinely Information is shared with Information is not 


3 


results are shared provided to stakeholders stakeholders (beyond distributed to stakeholders 


with other (beyond faculty) with faculty) through an effective (beyond faculty) or provides 


stakeholders multiple opportunities for mode and with sufficient insufficient detail to be 


collaboration to build detail to be meaningful. meaningful. 


meaningful future plans. 


Recommendations: 


The Committee had a minor comment that data could be shared more extensively online. 


Educational Leadership







Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


Exemplary 


3 
Acceptable 


2 
Developing 


1 
Score or Holistic 


Evaluation 


Programmatic and Evidence reported Evidence reported Assessment findings are 


3 


Curricular demonstrates a consistent demonstrates assessment reported but insufficient 


Improvement pattern of an integrated of student learning relative evidence of curricular or 


assessment, pedagogy and to SLO’s and describes pedagogical changes are 


curricular approach that curricular and/or present and limited or no 


assesses student pedagogical changes evidence of an emergent 


performance relative to planned or made as a result pattern of assess/curricular 


SLOs, uses assessment data of assessment of student or pedagogical change/re- 
 to make curricular and/or learning. Some evidence of assess is demonstrated. 


pedagogical changes and re- an emergent pattern of 


assesses learning to assess/curricular or 


determine how or the pedagogical change/ re-  


 extent to which the change assess is demonstrated. 


positively influenced 


student learning. 


Recommendations: 


The report provides strong evidence that the program is making revisions based on previous data and changing national standards. 


Educational Leadership







Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


Exemplary 


3 
Acceptable 


2 
Developing 


1 
Score or Holistic 


Evaluation 


Improvement of Past and current Past and current Past and current 


3 


Assessment assessment process are assessment process are assessment process are 


Process critically evaluated, critically evaluated, sporadically evaluated, 


(mechanics) including acknowledgement including acknowledgement including acknowledgement 


of flaws, present and of flaws, present and of flaws, but no evidence of 


intended improvements to intended improvements to improving upon past 


process are identified (when process are identified (when assessment or making plans 


needed) and specific needed) and moderate to improve assessment in 


changes to the assessment changes to the assessment future iterations is 


process are detailed. process, or general plans for proposed. 


improvement of assessment 


process are proposed. 


Recommendations: 


The report provides strong evidence that the program is making revisions based on previous data and changing national standards. 


Educational Leadership








 


 


 


 


 


 


 
 


College: College of Professional Studies 


Contact: Dr. Brad Oliver, Chair, CPS Faculty Governance Committee 


Report Date: April 6, 2020 


COLLEGE ANNUAL 
ASSESSMENT 
REPORT 


Assessed Year: 2019 


 







TABLE OF CONTENTS 


 


Page | i 


  


Contents 


Tips and Hints _____________________________________________________________________________________________ 1 


Section 1: Summary of Findings for all Departments/Programs _________________________________________ 2 


Section 2: Recommendations for Academic Departments ________________________________________________ 5 


Section 3: Results of Activities Related to Prior Year Findings __________________________________________ 6 


Section 4: Conclusions and Future Directions ____________________________________________________________ 7 


Attachments _______________________________________________________________________________________________ 8 


 







TIPS AND HINTS 


Page | 1 


 


Tips and Hints 


 


When you click on tip text, the whole tip is selected so that you can revise the placeholder 


instructional text. Edit the placeholder text and format it any way you want or cut and paste into 


the form field. The table of contents updates automatically as you add pages to each section in 


your document. To see the updates, right-click anywhere in the table of contents and select 


Update field.   


Report Expectations: 


The finished report should be about 4 -5 pages in length. Include as attachments: 


1. Either letters to colleges describing your evaluation of their annual assessment report or 


the completed Appendix D Rubrics for all departments/programs in your college. 


2. Attach all Departmental/Program Annual Assessment reports so that these can be 


published at http://www.ipfw.edu/offices/assessment/reports/reports-program.html. 


Assistance: 


If at any point you have questions about completing or submitting this report, please contact the 


Office of Assessment and Program Review. 


 


 


  



http://www.ipfw.edu/offices/assessment/reports/reports-program.html

mailto:assessment@ipfw.edu
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Section 1: Summary of Findings for all Departments/Programs 


For the 2019-2020 academic year, the responsibility for studying the Annual Assessment 


Reports submitted by Departments within the College was delegated to the College’s Faculty 


Governance Committee. The Faculty Governance Committee determined that a standing 


committee of faculty members (i.e., here after referred to only as the “Committee”) was needed 


to effectively review Annual Assessment Reports submitted at the end of 2019 and to report 


their findings and recommendations to Department Chairs and the Faculty Governance 


Committee. The Committee’s membership included: 


Dr. Brad Oliver – School of Education (Committee Chair) 


Dr. Jospeter Mbuba – Department of Public Policy 


Dr. Haeik Park – Department of Hospitality and Tourism Management 


Ms. Melissa James – Department of Human Services 


Dr. Michael Flory – Analytics and Planning Director, College of Professional Studies 


 


This Committee met during the months of January and February 2020 to evaluate the Annual 


Assessment Reports submitted by Department Chairs and Program Coordinators within the 


College. The Committee utilized the Appendix D Rubrics to provide feedback to Departments 


on all submitted programs. The Appendix D Rubrics completed by the Committee are included 


in an appendix at the end of this report. 


 


During the month of March 2020, the Committee further analyzed/aggregated this data and 


provided recommendations to the College’s Faculty Governance Committee at their April 6, 


2020 meeting.  A table summarizing the Committee’s ratings (i.e., as based on criteria from the 


Appendix D Rubrics) are reported below: 


 


 Appendix D Rubric Criteria: HTM HS PP* SOE - IL EDEL SPED SC 
CPS 


AVG. 


Clearly Stated Programmatic Student 


Learning Outcomes 
1.67 2.67 1 2.67 2.67 2 2 2.10 


Programmatic Curriculum Map 2.33 3 1 2.33 2.67 2 2 2.19 
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Alignment with PFW Baccalaureate 


Framework 
3 3 1 3 N/A N/A N/A 2.50 


Assessment Part 1 - Measures of 


Outcomes 
2 3 1 3 1.5 3 3 2.36 


Assessment Part 2 - Analysis of 


Results 
1.33 2.67 1 2.67 2 2.33 2 2.00 


Report Results 1 2.67 1 3 2.33 2.67 1.33 2.00 


Dissemination and Collaboration 1 3 1 3 3 2.5 3 2.36 


Programmatic Change Part 1 - 


Curricular Improvement 
1 2 1 2 3 3 3 2.14 


Programmatic Change Part 2 - 


Assessment Revisions 
3 2 1 2 3 3 3 2.43 


Ratings Explanation:  3 = Exemplary, 2 = Acceptable, 1 = Developing 


HTM = Hospitality & Tourism Management 


HS = Human Services 


PP = Public Policy* 


SOE-IL = School of Education Initial Licensure Programs 


EDEL = Educational Leadership 


SPED = Special Education 


SC = School Counseling 


*No Reports were submitted from Public Policy for the 2019 Annual Assessment Report. 


 


At the April 6th meeting of the College’s Faculty Governance Committee, Dr. Brad Oliver 


reported that the Committee found that programs have made efforts over the last 12 months to 


improve the quality of student learning outcomes and most programs have mapped these 


outcomes to courses. The Committee found evidence that the College is largely emerging in its 


ability to gather and report assessment data for the purposes of improving student learning and 


making important program revisions. Of the four Departments, the School of Education has the 


most matured assessment system, while Human Services follows with the second-best system 


in the College. Hospitality and Tourism Management is at the early stages of revising student 
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learning outcomes and identifying program assessments for gathering evidence in the future. 


Similarly, the Department of Public Policy has just begun the task of mapping program student 


learning outcomes and developing program assessments. For these reasons, Public Policy did 


not submit an Annual Assessment Report for 2019. They did, however, have faculty 


representation and participation in the Annual Assessment review process reflected in this 


report. 


Dr. Oliver shared at the April 6th meeting of the Faculty Governance Committee that one of the 


positive outcomes from the College’s 2019 Annual Assessment Review process was an 


alignment of expectations across the College with regarding to outcome mapping and the 


importance of program assessments to gather evidence on candidate performance and program 


effectiveness. Dr. Oliver shared that during the month of February 2020, he led three 


professional development workshops at the request of the Dean’s Office that included faculty 


participation from all Departments of the College. These professional development workshops 


for faculty were based on materials provided by the Office of Assessment and Program Review. 


Dr. Oliver expressed optimism that these workshops, combined with greater oversight from the 


Faculty Governance Committee in 2020, would result in gains when the next Annual 


Assessment Report is prepared in spring 2021. 
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Section 2: Recommendations for Academic Departments 


The College utilized the Appendix D Rubrics provided by the Office of Assessment and 


Program Review to evaluate all 2019 Annual Assessment Reports submitted by Department 


Chairs of the College. Copies of the Annual Assessment Reports of each program were shared 


with Committee members prior to their first meeting in late January 2020. Throughout the 


month of February 2020, Committee members evaluated all submitted reports. Each Committee 


member individually rated the submitted Annual Assessment Reports utilizing the Appendix D 


Rubric. Committee members then shared their findings collectively prior to assigning a shared 


final rating as a Committee (i.e., for all criteria evaluated in the Appendix D Rubric). The 


Committee’s final ratings and written recommendations for improvement were returned to 


Department Chairs at the end of February 2020. The completed Appendix D Rubric reports on 


each program are included as an appendix to this report. 
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Section 3: Results of Activities Related to Prior Year Findings 


Perhaps the biggest change from the 2018 to 2019 Annual Assessment Review involved 


delegating the responsibility for conducting the Annual Assessment Review to the Faculty 


Governance Committee of the College. This provided the opportunity to name a standing 


committee of faculty from across the College to conduct formal reviews of program reports 


submitted by the Department Chairs. Moreover, this decision resulted in critical conversation 


among Committee members on the importance of developing the capacity of the College to 


insure programs are governed by strong program student learning outcomes, that evidence is 


regularly gathered through aligned program assessments, and that processes and procedures 


exist within each College for using data to improve student learning and make program 


revisions. 


The second biggest change from 2018 to 2019 involved the efforts of the Associate Dean of the 


College to encourage the use of the Annual Assessment Report template provided by the Office 


of Assessment and Program Review. For the most part, Department Chairs followed the 


recommended template. The template continues to pose some challenges for nationally 


accredited programs that already spend significant hours gathering and reporting evidence as 


part of their ongoing program accreditation process. Nevertheless, the College is working to 


find a way to better align the Annual Assessment Review process with program accreditation 


activities specifically within the School of Education. Our goal would be to consolidate efforts 


and place greater emphasis on faculty of the College engaging in data-driven conversations 


around student performance (aligned to program student learning outcomes) and program 


effectiveness. 


For 2020, the College anticipates starting earlier with the Annual Assessment Review process, 


including holding orientation meetings with Department Chairs and Program Coordinators to 


review the reporting template and the Appendix D Rubric to be used in the evaluation of 2020 


Annual Assessment Reports. It is also anticipated that professional development workshops, 


similar to those led by Dr. Brad Oliver in February 2020, will be offered again in the fall 


semester as part of the College’s continuous improvement strategy. 
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Section 4: Conclusions and Future Directions 


At the April 6, 2020 meeting of the Faculty Governance Committee, Dr. Brad Oliver made a formal 


presentation of the standing Committee’s findings and recommendations: 


1. At the start of the fall 2020 term, Faculty Governance Committee should appoint the standing 


Committee to review the 2020 Annual Assessment Reports and jointly hold an orientation 


session with Department Chairs and Program Coordinators prior to Annual Assessment Reports 


begin submitted to the Dean’s Office at the end of November 2020. This will help in the 


alignment of expectations associated with reporting and continue to promote critical 


conversations among College faculty around the importance of data-driven continuous 


improvement. 


 


2. At the proposed 2020 Annual Assessment Report Orientation, the Dean’s Office should review 


the required reporting format for the 2020 Annual Assessment Reports, along with due dates, 


clarifying which programs must submit an Annual Assessment Report. It should also be 


clarified who is responsible for submitting the report so that this individual can attend the 


Annual Assessment Review of the Committee in spring 2021. This will help the Committee 


when program-specific questions arise based on the evaluation of submitted reports. Lastly, the 


criteria of the Appendix D Rubric should be reviewed together to promote shared understanding 


of what is to be evaluated.  


 


3. The Faculty Governance Committee should work over the next academic year to establish the 


College’s process and expectations for how data is to be used to improve programs. The 


Committee noted the use of an Advisory Council in the School of Education that meets twice a 


year to share gathered program evidence/data with community partners, practitioners in the 


field, alumni, and current students. These data-driven conversations are then summarized into 


action points for program improvement. It is recommended that such a system be replicated by 


Departments across the College. 


 


4. Finally, the Committee noted that programs lack sufficient information technologies to easily 


collect, manage and report program assessment data aligned to program student learning 


outcomes. The School of Education presently requires their students to subscribe to TaskStream, 


but the other Departments of the College currently must track evidence of student performance 


(based on outcomes) via Excel spreadsheets or in some cases, manually. The Faculty 


Governance Committee should study a collective solution for the College to insure that a strong 


assessment system exists, supported by appropriate information technologies, to simplify the 


process for annually gathering, analyzing and reporting program student learning outcome data.  
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Attachments 


1. Completed Appendix D Rubrics for all departments/programs in our College are 
attached as an appendix (i.e., PDF Portfolio) to this report.


2. Below, please find a One Drive link to all Departmental/Program Annual Assessment 
reports (and related documentation) so that these can be published by the Office of 
Assessment and Program Review:


a. CPS Departmental/Program Annual Assessment Reports for 2019 can be found 
(organized by Program folder) at the following URL:


https://ind657-


my.sharepoint.com/:f:/g/personal/oliverb_pfw_edu/Eo66c_dMqjhDjzDCJGmbC 
wYB5MSqTrav6o3ROF8rjxknTA?e=iu0eIA



https://ind657-my.sharepoint.com/:f:/g/personal/oliverb_pfw_edu/Eo66c_dMqjhDjzDCJGmbCwYB5MSqTrav6o3ROF8rjxknTA?e=iu0eIA

https://ind657-my.sharepoint.com/:f:/g/personal/oliverb_pfw_edu/Eo66c_dMqjhDjzDCJGmbCwYB5MSqTrav6o3ROF8rjxknTA?e=iu0eIA

https://ind657-my.sharepoint.com/:f:/g/personal/oliverb_pfw_edu/Eo66c_dMqjhDjzDCJGmbCwYB5MSqTrav6o3ROF8rjxknTA?e=iu0eIA






Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and 
specificity 


All SLOs are stated with clarity 
and specificity including 
precise verbs and rich 
descriptions of the knowledge, 
skills and value domains 
expected of students upon 
completing the program. 


SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


Expectation Level SLO’s exceed basic 
expectations established by 
the University and other 
necessary approving 
organizations required of 
the submitting unit. 


SLO’s meet the basic 
expectations established by 
the University and other 
necessary approving 
organizations required of 
the submitting unit. 


SLOs meet only a portion of 
the expectations 
established by the 
University or other 
necessary approving 
organizations required of 
the submitting unit. 


Recommendations: 


SOE Initial Licensure Programs







Programmatic Curricular Map 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum  


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


Recommendations: 


SOE Initial Licensure Programs







Alignment with IPFW Baccalaureate Framework 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


 IPFW 
Baccalaureate 
Framework 
Alignment 


Specific, clearly defined, 
student-centered Program-
Level  SLO’s are aligned to 
all foundation areas of the 
IPFW Baccalaureate 
Framework. 


Generally defined student-
centered Program-Level 
SLO’s are aligned to all 
foundation areas of the 
IPFW Baccalaureate 
Framework. 


Program-Level SLO’s are 
aligned to some foundation 
areas of the IPFW 
Baccalaureate Framework. 


Recommendations: 


SOE Initial Licensure Programs







Assessment Plan – Part 1 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match.  
Specific items included on 
the assessment are linked 
to SLOs.  The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


Recommendations: 


SOE Initial Licensure Programs







Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


Recommendations: 


SOE Initial Licensure Programs







Reporting Results 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs.  Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed.  
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s.  
The interpretation does not 
include multiple faculty. 


Recommendations: 


SOE Initial Licensure Programs







Report Dissemination and Collaboration 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and 
results are shared 
with faculty 


Information is routinely 
provided to all faculty with 
multiple opportunities for 
collaboration to build 
meaningful future plans. 


Information is provided to 
all faculty through an 
effective mode and with 
sufficient detail to be 
meaningful. 


Information is not 
distributed to all faculty or 
provides insufficient detail 
to be meaningful. 


Documents and 
results are shared 
with other 
stakeholders 


Information is routinely 
provided to stakeholders 
(beyond faculty) with 
multiple opportunities for 
collaboration to build 
meaningful future plans. 


Information is shared with 
stakeholders (beyond 
faculty) through an effective 
mode and with sufficient 
detail to be meaningful. 


Information is not 
distributed to stakeholders 
(beyond faculty) or provides 
insufficient detail to be 
meaningful. 


Recommendations: 


SOE Initial Licensure Programs







Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and 
Curricular 
Improvement 


Evidence reported 
demonstrates a consistent 
pattern of an integrated 
assessment, pedagogy and 
curricular approach that 
assesses student 
performance relative to 
SLOs, uses assessment data 
to make curricular and/or 
pedagogical changes and re-
assesses learning to 
determine how or the 
extent to which the change 
positively influenced 
student learning.   


Evidence reported 
demonstrates assessment 
of student learning relative 
to SLO’s and describes 
curricular and/or 
pedagogical changes 
planned or made as a result 
of assessment of student 
learning. Some evidence of 
an emergent pattern of 
assess/curricular or 
pedagogical change/ re-
assess is demonstrated. 


Assessment findings are 
reported but insufficient 
evidence of curricular or 
pedagogical changes are 
present and limited or no 
evidence of an emergent 
pattern of assess/curricular 
or pedagogical change/re-
assess is demonstrated. 


Recommendations: 


SOE Initial Licensure Programs







Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of 
Assessment 
Process 
(mechanics) 


Past and current 
assessment process are 
critically evaluated, 
including acknowledgement 
of flaws, present and 
intended improvements to 
process are identified (when 
needed) and specific 
changes to the assessment 
process are detailed. 


Past and current 
assessment process are 
critically evaluated, 
including acknowledgement 
of flaws, present and 
intended improvements to 
process are identified (when 
needed) and moderate 
changes to the assessment 
process, or general plans for 
improvement of assessment 
process are proposed. 


Past and current 
assessment process are 
sporadically evaluated, 
including acknowledgement 
of flaws, but no evidence of 
improving upon past 
assessment or making plans 
to improve assessment in 
future iterations is 
proposed. 


Recommendations: 


SOE Initial Licensure Programs





		Score or Holistic EvaluationSLOs-Clarity: 3

		Score or Holistic Evaluation SLOs-Student-Centered: 3

		Score or Holistic Evaluation SLOs-Expectation Level: 2

		Recommendations-SLO: The School of Education Initial Licensure programs following national program outcomes. The Committee felt that the expectation levels for outcomes could be clearer if some of the program outcomes used a different action verb (i.e., other than understand) to clarify the expectations of students. It may be that program outcomes are restated as course outcomes to achieve clarity around expectation level.

		Score or Holistic EvaluationProgramLevel SLOs-BF: 3

		Recommendation-BF: No comment. Programs are aligned to the PFW Baccalaureate Framework.

		Score or Holistic Evaluation-Relationship: 3

		Score or Holistic Evaluation-Measures: 3

		Recommendations-Part1: The Committee acknowledge that the Initial Licensure programs represent several academic disciplines and development levels; and therefore, the Annual Assessment Review is limited to examining program outcome data only. The Committee discussed the challenges the SOE would have in showing direct measures for every SLO measured by individual programs. For this reason, the Committee accepts the program data as an affirmation that additional SLOs are measured within program-specific courses.

		Assessment Plan-Results: 2

		Assessment Plan-Data: 3

		Assessment Plan-Measures: 3

		Recommendations-Part2: The Committee noted that the SOE maintains extensive data regarding established results and there are benchmarks established with regard to student performance. However, the Committee felt that programs within the SOE need to establish common benchmarks (i.e., at the program level) so that when faculty are analyzing data, results falling below established benchmarks will result in additional analysis (e.g., a score of 3 on a four-point scale).

		Score or Holistic Evaluation-Programmatic-Improvement: 2

		Recommendations-Use-of-Results-Part1: The Committee feels that this is an area where the Annual Assessment Report could be strengthened. The report captures the intent of faculty to make changes within specific programs. The Committee believes an exemplary score in this section would be warranted if there were specific changes to programs being documented as a result of faculty using available data to identify and implement program changes.

		Score or Holistic Evaluation-Assessment-Improvement: 2

		Recommendations-Use-of-Results-Part2: The Committee noted from the report a clear process for faculty to use data to make improvements to key assessments in programs. However, the Committee could not find evidence of specific changes made to current assessments used to collect program data.

		Score or Holistic Evaluation-Content Alignment: 3

		Score or Holistic Evaluation-SLO: 2

		Score or Holistic Evaluation-SE: 2

		Recommendations-CMap: While all program outcomes have been mapped by the faculty, the Committee felt that Student Learning Outcomes within courses could be better mapped to program outcomes. Specifically, while the Committee noted that the use of "X" indicates where curriculum coverage occurs within courses, the Committee felt more could be communicated by using a coding system to indicate the extent to which the SLO is to be taught and learned (e.g., I= Introduced, E = Extended, R = Reinforced, etc.). Such descriptors would help faculty teaching courses to have a better understanding of the alignment of course SLOs to program SLOs.

		Score or Holistic Evaluation-Faculty: 3

		Score or Holistic Evaluation-Stakeholders: 3

		Score or Holistic Evaluation-Presentation: 3

		Score or Holistic Evaluation-Historical: 3

		Score or Holistic Evaluation-Interpretation: 3

		Recommendations-page-7: The Committee acknowledged that faculty meet monthly to disseminate and collaborate on analysis of all available program data and that stakeholders (external to the University) meet twice a year as part of the Unit Advisory Council meetings in the SOE.

		Recommendations-page-6: No comment. There was sufficient evidence that programs regularly review key assessment data on programs.








Clearly Stated Programmatic Student Learning Outcomes (SLOs) 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Clarity and 
specificity 


All SLOs are stated with clarity 
and specificity including 
precise verbs and rich 
descriptions of the knowledge, 
skills and value domains 
expected of students upon 
completing the program. 


SLOs generally contain 
precise verbs, rich 
description of the 
knowledge, skills and value 
domains expected of 
students. 


SLOs are inconsistently 
defined for the program, 
descriptions of the 
knowledge, skill and value 
domains are present but 
lack consistent precision. 


Student-Centered All SLOs are stated in 
student-centered terms (i.e. 
what a student should 
know, think, or do). 


Most SLOs are stated in 
student-centered terms. 


Some SLO’s are stated in 
student-centered terms. 


Expectation Level SLO’s exceed basic 
expectations established by 
the University and other 
necessary approving 
organizations required of 
the submitting unit. 


SLO’s meet the basic 
expectations established by 
the University and other 
necessary approving 
organizations required of 
the submitting unit. 


SLOs meet only a portion of 
the expectations 
established by the 
University or other 
necessary approving 
organizations required of 
the submitting unit. 


Recommendations: 


Special Education







Programmatic Curricular Map 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Content 
Alignment 


All SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Most SLOs are mapped to 
common classes or learning 
activities expected of all 
students completing the 
program. 


Common classes or learning 
activities are identified for 
all students completing the 
program but most SLO’s are 
not clearly mapped to 
classes or activities. 


Student Learning 
Development of 
SLOs (Learning 
Benchmarks) 


Curricular Map clearly 
identifies the progression of 
student learning relative to 
all SLOs at specific points in 
the curriculum  


Curricular Map identifies 
levels of expected learning 
relative to most SLOs at 
specific points in the 
curriculum. 


Curricular Map identifies 
expected levels of learning 
for some SLOs at specific 
points in the curriculum. 


Student 
Engagement 


Classes and/or activities 
engage students in the work 
outlined in the SLOs. 


Classes and/or activities 
engage students in the work 
outlined by most of the 
SLOs 


Classes and/or activities do 
not consistently engage 
students in the work 
outlined by most of the 
SLOs. 


Recommendations: 


Special Education







Alignment with IPFW Baccalaureate Framework 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


 IPFW 
Baccalaureate 
Framework 
Alignment 


Specific, clearly defined, 
student-centered Program-
Level  SLO’s are aligned to 
all foundation areas of the 
IPFW Baccalaureate 
Framework. 


Generally defined student-
centered Program-Level 
SLO’s are aligned to all 
foundation areas of the 
IPFW Baccalaureate 
Framework. 


Program-Level SLO’s are 
aligned to some foundation 
areas of the IPFW 
Baccalaureate Framework. 


Recommendations: 


Special Education







Assessment Plan – Part 1 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Relationship 
between 
assessments and 
SLOs 


Detail is provided regarding 
SLO-to-measure match.  
Specific items included on 
the assessment are linked 
to SLOs.  The match is 
affirmed by faculty subject 
experts. 


Description of how SLOs 
relate to assessment is 
general but sufficient to 
show alignment. 


Description of how SLOs 
relate to assessment is 
incomplete or too general 
to provide sufficient 
information for use in 
determining progress 
toward SLO. 


Types of Measures All SLOs are assessed using 
at least two measures 
including at least one direct 
measure 


Most SLOs are assessed 
using at least one direct 
measure. 


Most SLOs are either 
assessed using only indirect 
measures or are not 
assessed. 


Recommendations: 


Special Education







Assessment Plan – Part 2 


Established 
Results 


Statements of desired 
results (data targets) 
provide useful comparisons 
and detailed timelines for 
completion. 


Statements of desired 
results provide a basic data 
target and a general 
timeline for completion. 


Statements of desired 
results are missing or 
unrealistic for completion. 


Data Collection 
and Design 
Integrity 


The data collection process 
is sound, clearly explained, 
and appropriately specific 
to be actionable. 


Enough information is 
provided to understand the 
data collection process with 
limited methodological 
concerns. 


Limited information is 
provided about the data 
collection process or 
includes sufficient flaws to 
nullify any conclusions 
drawn from the data 


Evidence of 
Reliability of 
Measures 


Methods used to ensure 
reliability of findings are 
clearly explained and 
consistently support 
drawing meaningful 
conclusions. 


Methods used to ensure 
reliability of findings are 
stated and generally 
support drawing meaningful 
conclusions. 


Methods to ensure 
reliability of findings are 
insufficient for drawing 
meaningful conclusions. 


Recommendations: 


Special Education







Reporting Results 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Presentation of 
Results 


Results are clearly present 
and directly related to SLOs. 
Results consistently 
demonstrate student 
achievement relative to 
stated SLOs.  Results are 
derived from generally 
accepted practices for 
student learning outcomes 
assessment. 


Results are present and 
related to SLOs. Results 
generally demonstrate 
student achievement 
relative to stated SLOs. 
Results are derived from 
generally accepted practices 
for student learning 
outcomes assessment. 


Results are provided but do 
not clearly relate to SLO’s. 
Results inconsistently 
demonstrate student 
achievement relative to 
stated SLO’s. Use of 
generally accepted practices 
for student learning 
outcomes assessment is 
unclear. 


Historical Results Past iterations of results are 
provided for most 
assessments to provide 
context for current results. 


Past iterations of results are 
provided for the majority of 
assessments to provide 
context for current results. 


Limited or no iterations of 
prior results are provided. 


Interpretation of 
Results 


Interpretations of results 
are reasonable given the 
SLOs, desired levels of 
student learning and 
methodology employed. 
Multiple faculty interpreted 
the results including an 
interpretation of how 
classes/activities might have 
affected the results. 


Interpretations of results 
are reasonable given the 
SLO’s, desired levels of 
student learning and 
methodology employed.  
Multiple faculty interpreted 
the results. 


Interpretation of results 
does not adequately refer 
to stated SLO’s or identify 
expectations for student 
learning relative to SLO’s.  
The interpretation does not 
include multiple faculty. 


Recommendations: 


Special Education







Report Dissemination and Collaboration 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Documents and 
results are shared 
with faculty 


Information is routinely 
provided to all faculty with 
multiple opportunities for 
collaboration to build 
meaningful future plans. 


Information is provided to 
all faculty through an 
effective mode and with 
sufficient detail to be 
meaningful. 


Information is not 
distributed to all faculty or 
provides insufficient detail 
to be meaningful. 


Documents and 
results are shared 
with other 
stakeholders 


Information is routinely 
provided to stakeholders 
(beyond faculty) with 
multiple opportunities for 
collaboration to build 
meaningful future plans. 


Information is shared with 
stakeholders (beyond 
faculty) through an effective 
mode and with sufficient 
detail to be meaningful. 


Information is not 
distributed to stakeholders 
(beyond faculty) or provides 
insufficient detail to be 
meaningful. 


Recommendations: 


Special Education







Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 1 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Programmatic and 
Curricular 
Improvement 


Evidence reported 
demonstrates a consistent 
pattern of an integrated 
assessment, pedagogy and 
curricular approach that 
assesses student 
performance relative to 
SLOs, uses assessment data 
to make curricular and/or 
pedagogical changes and re-
assesses learning to 
determine how or the 
extent to which the change 
positively influenced 
student learning.   


Evidence reported 
demonstrates assessment 
of student learning relative 
to SLO’s and describes 
curricular and/or 
pedagogical changes 
planned or made as a result 
of assessment of student 
learning. Some evidence of 
an emergent pattern of 
assess/curricular or 
pedagogical change/ re-
assess is demonstrated. 


Assessment findings are 
reported but insufficient 
evidence of curricular or 
pedagogical changes are 
present and limited or no 
evidence of an emergent 
pattern of assess/curricular 
or pedagogical change/re-
assess is demonstrated. 


Recommendations: 


Special Education


Special Education







Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success – Part 2 


Exemplary 
3 


Acceptable 
2 


Developing 
1 


Score or Holistic 
Evaluation 


Improvement of 
Assessment 
Process 
(mechanics) 


Past and current 
assessment process are 
critically evaluated, 
including acknowledgement 
of flaws, present and 
intended improvements to 
process are identified (when 
needed) and specific 
changes to the assessment 
process are detailed. 


Past and current 
assessment process are 
critically evaluated, 
including acknowledgement 
of flaws, present and 
intended improvements to 
process are identified (when 
needed) and moderate 
changes to the assessment 
process, or general plans for 
improvement of assessment 
process are proposed. 


Past and current 
assessment process are 
sporadically evaluated, 
including acknowledgement 
of flaws, but no evidence of 
improving upon past 
assessment or making plans 
to improve assessment in 
future iterations is 
proposed. 


Recommendations: 


Special Education





		Score or Holistic EvaluationSLOs-Clarity: 2

		Score or Holistic Evaluation SLOs-Student-Centered: 2

		Score or Holistic Evaluation SLOs-Expectation Level: 2

		Recommendations-SLO: The Committee did not find specific Student Learning Outcomes (SLOs) listed for each program standard listed in Section 1. Additionally, while the Committee noted courses are mapped to broad program outcomes, the expectation level of each outcomes is not readily identified (e.g., I = introduced, R = Reinforced, etc.). By identifying expectation levels, it would allow the program to communicate to faculty teaching courses the extent to which outcomes are to be mastered.

		Score or Holistic EvaluationProgramLevel SLOs-BF: N/A

		Recommendation-BF: N/A - This is a graduate level program.

		Score or Holistic Evaluation-Relationship: 3

		Score or Holistic Evaluation-Measures: 3

		Recommendations-Part1: The Committee noted program level assessments are being used to gather outcome data on a regular basis.

		Assessment Plan-Results: 2

		Assessment Plan-Data: 3

		Assessment Plan-Measures: 2

		Recommendations-Part2: While benchmarks for student performance are defined, the Committee recommends the need for program level benchmarks. Program level benchmarks are intended to drive faculty conversation regarding program improvements. The Committee was unable to verify the extent to which reliability of current assessments is monitored through Taskstream.

		Score or Holistic Evaluation-Programmatic-Improvement: 3

		Recommendations-Use-of-Results-Part1: The report includes examples of program changes being made to improve student learning.

		Score or Holistic Evaluation-Assessment-Improvement: 3

		Recommendations-Use-of-Results-Part2: The report includes examples of changes to key assessment to improve student learning.

		Score or Holistic Evaluation-Content Alignment: 2

		Score or Holistic Evaluation-SLO: 2

		Score or Holistic Evaluation-SE: 2

		Recommendations-CMap: The Curricular Map provided to the Committee maps courses against broad Program Outcomes. The Committee was unable to verify the extent to which SLOs are taught for mastery. In some instances, courses were marked as covering all program outcomes. For this reason, it was impossible to determine the level of student engagement associated with SLOs.

		Score or Holistic Evaluation-Faculty: 3

		Score or Holistic Evaluation-Stakeholders: 2

		Score or Holistic Evaluation-Presentation: 3

		Score or Holistic Evaluation-Historical: 2

		Score or Holistic Evaluation-Interpretation: 3

		Recommendations-page-7: The Committee acknowledges that recurring faculty meetings and the SOE Unit Advisory Council are the processes for disseminating and collaborating around data results. The Committee is/was looking for evidence of program level discussions with special education practitioners from K-12 that can offer recommendations on program improvements.

		Recommendations-page-6: The Committee noted evidence of results in the appendix of the Annual Assessment Report. The Committee also acknowledged that a change in CEC standards has impacted the extent to which historical data exists at this time. Overall, the Committee has no concerns in the area of reporting results.





