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TIPS AND HINTS

Tips and Hints

When you click on tip text, the whole tip is selected so that you can revise the placeholder
instructional text. Edit the placeholder text and format it any way you want or cut and paste into
the form field. The table of contents updates automatically as you add pages to each section in
your document. To see the updates, right-click anywhere in the table of contents and select
Update field.

Report Expectations:
The finished report should be about 4 -5 pages in length. Include as attachments:

1. Either letters to colleges describing your evaluation of their annual assessment report or
the completed Appendix D Rubrics for all departments/programs in your college.

2. Attach all Departmental/Program Annual Assessment reports so that these can be
published at http://www.ipfw.edu/offices/assessment/reports/reports-program.html.

Assistance:

If at any point you have questions about completing or submitting this report, please contact the
Office of Assessment and Program Review.
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SECTION 1: SUMMARY OF FINDINGS FOR ALL

DEPARTMENTS/PROGRAMS

Section 1: Summary of Findings for all Departments/Programs

For the 2019-2020 academic year, the responsibility for studying the Annual Assessment
Reports submitted by Departments within the College was delegated to the College’s Faculty
Governance Committee. The Faculty Governance Committee determined that a standing
committee of faculty members (i.e., here after referred to only as the “Committee”) was needed
to effectively review Annual Assessment Reports submitted at the end of 2019 and to report
their findings and recommendations to Department Chairs and the Faculty Governance
Committee. The Committee’s membership included:

Dr. Brad Oliver — School of Education (Committee Chair)

Dr. Jospeter Mbuba — Department of Public Policy

Dr. Haeik Park — Department of Hospitality and Tourism Management

Ms. Melissa James — Department of Human Services

Dr. Michael Flory — Analytics and Planning Director, College of Professional Studies

This Committee met during the months of January and February 2020 to evaluate the Annual
Assessment Reports submitted by Department Chairs and Program Coordinators within the
College. The Committee utilized the Appendix D Rubrics to provide feedback to Departments
on all submitted programs. The Appendix D Rubrics completed by the Committee are included
in an appendix at the end of this report.

During the month of March 2020, the Committee further analyzed/aggregated this data and
provided recommendations to the College’s Faculty Governance Committee at their April 6,
2020 meeting. A table summarizing the Committee’s ratings (i.e., as based on criteria from the
Appendix D Rubrics) are reported below:
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SECTION 1: SUMMARY OF FINDINGS FOR ALL

DEPARTMENTS/PROGRAMS

3 3 1 3 N/JA | N/A | NJ/A | 250
2 3 1 3 15 3 3 2.36
133 | 267 1 2.67 2 233 2 2.00
1 2.67 1 3 233 | 267 | 133 | 2.00
1 3 1 3 3 2.5 3 2.36
1 2 1 2 3 3 3 2.14
3 2 1 2 3 3 3 2.43

Ratings Explanation: 3 = Exemplary, 2 = Acceptable, 1 = Developing

HTM = Hospitality & Tourism Management

HS = Human Services

PP = Public Policy*

SOE-IL = School of Education Initial Licensure Programs
EDEL = Educational Leadership

SPED = Special Education

SC = School Counseling

*No Reports were submitted from Public Policy for the 2019 Annual Assessment Report.

At the April 6 meeting of the College’s Faculty Governance Committee, Dr. Brad Oliver
reported that the Committee found that programs have made efforts over the last 12 months to
improve the quality of student learning outcomes and most programs have mapped these
outcomes to courses. The Committee found evidence that the College is largely emerging in its
ability to gather and report assessment data for the purposes of improving student learning and
making important program revisions. Of the four Departments, the School of Education has the
most matured assessment system, while Human Services follows with the second-best system
in the College. Hospitality and Tourism Management is at the early stages of revising student
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SECTION 1: SUMMARY OF FINDINGS FOR ALL

DEPARTMENTS/PROGRAMS

learning outcomes and identifying program assessments for gathering evidence in the future.
Similarly, the Department of Public Policy has just begun the task of mapping program student
learning outcomes and developing program assessments. For these reasons, Public Policy did
not submit an Annual Assessment Report for 2019. They did, however, have faculty
representation and participation in the Annual Assessment review process reflected in this
report.

Dr. Oliver shared at the April 6™ meeting of the Faculty Governance Committee that one of the
positive outcomes from the College’s 2019 Annual Assessment Review process was an
alignment of expectations across the College with regarding to outcome mapping and the
importance of program assessments to gather evidence on candidate performance and program
effectiveness. Dr. Oliver shared that during the month of February 2020, he led three
professional development workshops at the request of the Dean’s Office that included faculty
participation from all Departments of the College. These professional development workshops
for faculty were based on materials provided by the Office of Assessment and Program Review.
Dr. Oliver expressed optimism that these workshops, combined with greater oversight from the
Faculty Governance Committee in 2020, would result in gains when the next Annual
Assessment Report is prepared in spring 2021.
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SECTION 2: RECOMMENDATIONS FOR

ACADEMIC DEPARTMENTS

Section 2: Recommendations for Academic Departments

The College utilized the Appendix D Rubrics provided by the Office of Assessment and
Program Review to evaluate all 2019 Annual Assessment Reports submitted by Department
Chairs of the College. Copies of the Annual Assessment Reports of each program were shared
with Committee members prior to their first meeting in late January 2020. Throughout the
month of February 2020, Committee members evaluated all submitted reports. Each Committee
member individually rated the submitted Annual Assessment Reports utilizing the Appendix D
Rubric. Committee members then shared their findings collectively prior to assigning a shared
final rating as a Committee (i.e., for all criteria evaluated in the Appendix D Rubric). The
Committee’s final ratings and written recommendations for improvement were returned to
Department Chairs at the end of February 2020. The completed Appendix D Rubric reports on
each program are included as an appendix to this report.
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SECTION 3: RESULTS OF ACTIVITIES RELATED

TO PRIOR YEAR FINDINGS

Section 3: Results of Activities Related to Prior Year Findings

Perhaps the biggest change from the 2018 to 2019 Annual Assessment Review involved
delegating the responsibility for conducting the Annual Assessment Review to the Faculty
Governance Committee of the College. This provided the opportunity to name a standing
committee of faculty from across the College to conduct formal reviews of program reports
submitted by the Department Chairs. Moreover, this decision resulted in critical conversation
among Committee members on the importance of developing the capacity of the College to
insure programs are governed by strong program student learning outcomes, that evidence is
regularly gathered through aligned program assessments, and that processes and procedures
exist within each College for using data to improve student learning and make program
revisions.

The second biggest change from 2018 to 2019 involved the efforts of the Associate Dean of the
College to encourage the use of the Annual Assessment Report template provided by the Office
of Assessment and Program Review. For the most part, Department Chairs followed the
recommended template. The template continues to pose some challenges for nationally
accredited programs that already spend significant hours gathering and reporting evidence as
part of their ongoing program accreditation process. Nevertheless, the College is working to
find a way to better align the Annual Assessment Review process with program accreditation
activities specifically within the School of Education. Our goal would be to consolidate efforts
and place greater emphasis on faculty of the College engaging in data-driven conversations
around student performance (aligned to program student learning outcomes) and program
effectiveness.

For 2020, the College anticipates starting earlier with the Annual Assessment Review process,
including holding orientation meetings with Department Chairs and Program Coordinators to
review the reporting template and the Appendix D Rubric to be used in the evaluation of 2020
Annual Assessment Reports. It is also anticipated that professional development workshops,
similar to those led by Dr. Brad Oliver in February 2020, will be offered again in the fall
semester as part of the College’s continuous improvement strategy.
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SECTION 4: CONCLUSIONS AND FUTURE

DIRECTIONS

Section 4: Conclusions and Future Directions

At the April 6, 2020 meeting of the Faculty Governance Committee, Dr. Brad Oliver made a formal
presentation of the standing Committee’s findings and recommendations:

1. At the start of the fall 2020 term, Faculty Governance Committee should appoint the standing
Committee to review the 2020 Annual Assessment Reports and jointly hold an orientation
session with Department Chairs and Program Coordinators prior to Annual Assessment Reports
begin submitted to the Dean’s Office at the end of November 2020. This will help in the
alignment of expectations associated with reporting and continue to promote critical
conversations among College faculty around the importance of data-driven continuous
improvement.

2. At the proposed 2020 Annual Assessment Report Orientation, the Dean’s Office should review
the required reporting format for the 2020 Annual Assessment Reports, along with due dates,
clarifying which programs must submit an Annual Assessment Report. It should also be
clarified who is responsible for submitting the report so that this individual can attend the
Annual Assessment Review of the Committee in spring 2021. This will help the Committee
when program-specific questions arise based on the evaluation of submitted reports. Lastly, the
criteria of the Appendix D Rubric should be reviewed together to promote shared understanding
of what is to be evaluated.

3. The Faculty Governance Committee should work over the next academic year to establish the
College’s process and expectations for how data is to be used to improve programs. The
Committee noted the use of an Advisory Council in the School of Education that meets twice a
year to share gathered program evidence/data with community partners, practitioners in the
field, alumni, and current students. These data-driven conversations are then summarized into
action points for program improvement. It is recommended that such a system be replicated by
Departments across the College.

4. Finally, the Committee noted that programs lack sufficient information technologies to easily
collect, manage and report program assessment data aligned to program student learning
outcomes. The School of Education presently requires their students to subscribe to TaskStream,
but the other Departments of the College currently must track evidence of student performance
(based on outcomes) via Excel spreadsheets or in some cases, manually. The Faculty
Governance Committee should study a collective solution for the College to insure that a strong
assessment system exists, supported by appropriate information technologies, to simplify the
process for annually gathering, analyzing and reporting program student learning outcome data.
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ATTACHMENTS

Attachments

1.
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Completed Appendix D Rubrics for all departments/programs in our College are
attached as an appendix (i.e., PDF Portfolio) to this report.

Below, please find a One Drive link to all Departmental/Program Annual Assessment
reports (and related documentation) so that these can be published by the Office of
Assessment and Program Review:

a. CPS Departmental/Program Annual Assessment Reports for 2019 can be found
(organized by Program folder) at the following URL:
https://ind657-
my.sharepoint.com/:f:/g/personal/oliverb pfw edu/Eo66¢c dMqjhDjzDCJGmbC
wYB5MSqTrav6o3ROF8rjxknTA?e=iu0elA
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Educational Leadership

Clearly Stated Programmatic Student Learning Outcomes (SLOSs)

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Clarity and
specificity

All SLOs are stated with clarity
and specificity including
precise verbs and rich
descriptions of the knowledge,
skills and value domains
expected of students upon
completing the program.

SLOs generally contain
precise verbs, rich
description of the
knowledge, skills and value
domains expected of
students.

SLOs are inconsistently
defined for the program,
descriptions of the
knowledge, skill and value
domains are present but
lack consistent precision.

Student-Centered

All SLOs are stated in

student-centered terms (i.e.

what a student should
know, think, or do).

Most SLOs are stated in
student-centered terms.

Some SLO’s are stated in
student-centered terms.

Expectation Level

SLO’s exceed basic
expectations established by
the University and other
necessary approving
organizations required of
the submitting unit.

SLO’s meet the basic
expectations established by
the University and other
necessary approving
organizations required of
the submitting unit.

SLOs meet only a portion of
the expectations
established by the
University or other
necessary approving
organizations required of
the submitting unit.

Recommendations:

The Committee noted the SLOs exist and are student centered, but the Committee also believes that the SLOs could be more detailed to apply to courses.






Educational Leadership

Programmatic Curricular Map

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Content
Alignment

All SLOs are mapped to
common classes or learning
activities expected of all
students completing the

Most SLOs are mapped to
common classes or learning
activities expected of all
students completing the

Common classes or learning
activities are identified for

all students completing the
program but most SLO’s are

3
program. program. not clearly mapped to
classes or activities.
Student Learning Curricular Map clearly Curricular Map identifies Curricular Map identifies
Development of identifies the progression of | levels of expected learning expected levels of learning
SLOs (Learning student learning relative to | relative to most SLOs at for some SLOs at specific 3
Benchmarks) all SLOs at specific points in | specific points in the points in the curriculum.
the curriculum curriculum.
Student Classes and/or activities Classes and/or activities Classes and/or activities do
Engagement engage students in the work | engage students in the work | not consistently engage
2

outlined in the SLOs.

outlined by most of the
SLOs

students in the work
outlined by most of the
SLOs.

Recommendations:

The Committee believes the content is strongly aligned to SLOs with specific developmental benchmarks. However, specific student engagement
(activities) are not clearly defined to link courses to SLOs in all case.






Educational Leadership

Alignment with IPFW Baccalaureate Framework

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

IPFW
Baccalaureate
Framework
Alignment

Specific, clearly defined,
student-centered Program-
Level SLO’s are aligned to
all foundation areas of the
IPFW Baccalaureate
Framework.

Generally defined student-
centered Program-Level
SLO’s are aligned to all
foundation areas of the
IPFW Baccalaureate
Framework.

Program-Level SLO’s are
aligned to some foundation
areas of the IPFW
Baccalaureate Framework.

N/A

Recommendations:

Not applicable.






Educational Leadership

Assessment Plan — Part 1

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Relationship
between
assessments and
SLOs

Detail is provided regarding
SLO-to-measure match.
Specific items included on
the assessment are linked
to SLOs. The match is
affirmed by faculty subject
experts.

Description of how SLOs
relate to assessment is
general but sufficient to
show alignment.

Description of how SLOs
relate to assessment is
incomplete or too general
to provide sufficient
information for use in
determining progress
toward SLO.

Types of Measures

All SLOs are assessed using
at least two measures
including at least one direct
measure

Most SLOs are assessed
using at least one direct
measure.

Most SLOs are either
assessed using only indirect
measures or are not
assessed.

? — See comment.

Recommendations:

The Committee noted some alignment, but it appears to be a work in progress. As for types of measures, it appears the program is still developing
the specific assessments that will align to courses and SLOs.






Educational Leadership

Assessment Plan — Part 2

Established
Results

Statements of desired
results (data targets)
provide useful comparisons
and detailed timelines for
completion.

Statements of desired
results provide a basic data
target and a general
timeline for completion.

Statements of desired
results are missing or
unrealistic for completion.

Data Collection

The data collection process

Enough information is

Limited information is

and Design is sound, clearly explained, provided to understand the | provided about the data
Integrity and appropriately specific data collection process with | collection process or
to be actionable. limited methodological includes sufficient flaws to
concerns. nullify any conclusions
drawn from the data

Evidence of Methods used to ensure Methods used to ensure Methods to ensure

Reliability of reliability of findings are reliability of findings are reliability of findings are

Measures clearly explained and stated and generally insufficient for drawing

consistently support
drawing meaningful
conclusions.

support drawing meaningful
conclusions.

meaningful conclusions.

Recommendations:

The committee noted some benchmarking but not fully throughout the program. The program is transitioning between key assessments at present,
so there is no data to test reliability.






Educational Leadership

Reporting Results

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Presentation of
Results

Results are clearly present
and directly related to SLOs.
Results consistently
demonstrate student

Results are present and
related to SLOs. Results
generally demonstrate
student achievement

Results are provided but do
not clearly relate to SLO’s.
Results inconsistently
demonstrate student

achievement relative to relative to stated SLOs. achievement relative to 2
stated SLOs. Results are Results are derived from stated SLO’s. Use of
derived from generally generally accepted practices | generally accepted practices
accepted practices for for student learning for student learning
student learning outcomes | outcomes assessment. outcomes assessment is
assessment. unclear.

Historical Results Past iterations of results are | Past iterations of results are | Limited or no iterations of
provided for most provided for the majority of | prior results are provided.
assessments to provide assessments to provide 3
context for current results. context for current results.

Interpretation of Interpretations of results Interpretations of results Interpretation of results

Results are reasonable given the are reasonable given the does not adequately refer
SLOs, desired levels of SLO’s, desired levels of to stated SLO’s or identify
student learning and student learning and expectations for student
methodology employed. methodology employed. learning relative to SLO’s. >

Multiple faculty interpreted
the results including an
interpretation of how
classes/activities might have
affected the results.

Multiple faculty interpreted
the results.

The interpretation does not
include multiple faculty.

Recommendations:

The Committee noted strong historical records. Due to the change in program standards (at the national level), there is a small gap in data, which

likewise limits ability to interpret and apply results.






Educational Leadership

Report Dissemination and Collaboration

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Documents and
results are shared
with faculty

Information is routinely
provided to all faculty with
multiple opportunities for
collaboration to build
meaningful future plans.

Information is provided to
all faculty through an
effective mode and with
sufficient detail to be
meaningful.

Information is not
distributed to all faculty or
provides insufficient detail
to be meaningful.

Documents and
results are shared
with other
stakeholders

Information is routinely
provided to stakeholders
(beyond faculty) with
multiple opportunities for
collaboration to build
meaningful future plans.

Information is shared with
stakeholders (beyond
faculty) through an effective
mode and with sufficient
detail to be meaningful.

Information is not
distributed to stakeholders
(beyond faculty) or provides
insufficient detail to be
meaningful.

Recommendations:

The Committee had a minor comment that data could be shared more extensively online.






Educational Leadership

Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success — Part 1

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Programmatic and
Curricular
Improvement

Evidence reported
demonstrates a consistent
pattern of an integrated
assessment, pedagogy and
curricular approach that
assesses student
performance relative to
SLOs, uses assessment data
to make curricular and/or
pedagogical changes and re-
assesses learning to
determine how or the
extent to which the change
positively influenced
student learning.

Evidence reported
demonstrates assessment
of student learning relative
to SLO’s and describes
curricular and/or
pedagogical changes
planned or made as a result
of assessment of student
learning. Some evidence of
an emergent pattern of
assess/curricular or
pedagogical change/ re-
assess is demonstrated.

Assessment findings are
reported but insufficient
evidence of curricular or
pedagogical changes are
present and limited or no
evidence of an emergent
pattern of assess/curricular
or pedagogical change/re-
assess is demonstrated.

Recommendations:

The report provides strong evidence that the program is making revisions based on previous data and changing national standards.






Educational Leadership

Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success — Part 2

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Improvement of
Assessment
Process
(mechanics)

Past and current
assessment process are
critically evaluated,
including acknowledgement
of flaws, present and
intended improvements to
process are identified (when
needed) and specific
changes to the assessment
process are detailed.

Past and current
assessment process are
critically evaluated,
including acknowledgement
of flaws, present and
intended improvements to
process are identified (when
needed) and moderate
changes to the assessment
process, or general plans for
improvement of assessment
process are proposed.

Past and current
assessment process are
sporadically evaluated,
including acknowledgement
of flaws, but no evidence of
improving upon past
assessment or making plans
to improve assessment in
future iterations is
proposed.

Recommendations:

The report provides strong evidence that the program is making revisions based on previous data and changing national standards.







Department of Human Services

Clearly Stated Programmatic Student Learning Outcomes (SLOs)

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Clarity and
specificity

All SLOs are stated with clarity
and specificity including
precise verbs and rich
descriptions of the knowledge,
skills and value domains
expected of students upon
completing the program.

SLOs generally contain
precise verbs, rich
description of the
knowledge, skills and value
domains expected of
students.

SLOs are inconsistently
defined for the program,
descriptions of the
knowledge, skill and value
domains are present but
lack consistent precision.

Student-Centered

All SLOs are stated in

student-centered terms (i.e.

what a student should
know, think, or do).

Most SLOs are stated in
student-centered terms.

Some SLO’s are stated in
student-centered terms.

Expectation Level

SLO’s exceed basic
expectations established by
the University and other
necessary approving
organizations required of
the submitting unit.

SLO’s meet the basic
expectations established by
the University and other
necessary approving
organizations required of
the submitting unit.

SLOs meet only a portion of
the expectations
established by the
University or other
necessary approving
organizations required of
the submitting unit.

Recommendations:

The CommitteefoundthatHumanServicegHS) hadclearStudent_earningOutcomesWhile SLOsweredeemedexemplarythere
werethreeoutcomesdentifiedthatusedthe phrasé'studentswill understand"Replacing'will understandWith anactionverb
couldstrengthertheseSLOsby clarifying whatis meantto be "understood".Finally, the Committeeacknowledgesghatthereis nota
sharedunderstandin@f University expectatiorlevelswith regardto SLO's.For thisreasonthe Committeescoredhis sectionof the
rubric as"Acceptable"andacceptshe expectatiorlevelsassignedy HS faculty to their SLOs.






Department of Human Services

Programmatic Curricular Map

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Content
Alignment

All SLOs are mapped to
common classes or learning
activities expected of all
students completing the
program.

Most SLOs are mapped to
common classes or learning
activities expected of all
students completing the
program.

Common classes or learning
activities are identified for
all students completing the
program but most SLO’s are
not clearly mapped to
classes or activities.

Student Learning
Development of
SLOs (Learning

Curricular Map clearly
identifies the progression of
student learning relative to

Curricular Map identifies
levels of expected learning
relative to most SLOs at

Curricular Map identifies
expected levels of learning
for some SLOs at specific

Benchmarks) all SLOs at specific points in | specific points in the points in the curriculum.
the curriculum curriculum.

Student Classes and/or activities Classes and/or activities Classes and/or activities do

Engagement engage students in the work | engage students in the work | not consistently engage

outlined in the SLOs.

outlined by most of the
SLOs

students in the work
outlined by most of the
SLOs.

Recommendations:

The Committeefound strongevidencen the "Copy of AssessmerntiSRV 2019"spreadsheahat SLO'sareevaluatedhrough
multiple measureshatSLOsandtheir measuregrealignedto coursesaandthatmeasuretaveclearbenchmarksThe Committee
notedafew 400level coursege.g.,Internshipcoursesverecoded'A" for assessedhutit wasunclearasto thedesiredboenchmark

level.






Department of Human Services

Alignment with IPFW Baccalaureate Framework

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

IPFW
Baccalaureate
Framework
Alignment

Specific, clearly defined,
student-centered Program-
Level SLO’s are aligned to
all foundation areas of the
IPFW Baccalaureate
Framework.

Generally defined student-
centered Program-Level
SLO’s are aligned to all
foundation areas of the
IPFW Baccalaureate
Framework.

Program-Level SLO’s are
aligned to some foundation
areas of the IPFW
Baccalaureate Framework.

Recommendations:

Thereis strongevidencehatthe programis alignedto the PFW BaccalaureatEramework.






Department of Human Services

Assessment Plan — Part 1

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Relationship
between
assessments and
SLOs

Detail is provided regarding
SLO-to-measure match.
Specific items included on
the assessment are linked
to SLOs. The match is
affirmed by faculty subject
experts.

Description of how SLOs
relate to assessment is
general but sufficient to
show alignment.

Description of how SLOs
relate to assessment is
incomplete or too general
to provide sufficient
information for use in
determining progress
toward SLO.

Types of Measures

All SLOs are assessed using
at least two measures
including at least one direct
measure

Most SLOs are assessed
using at least one direct
measure.

Most SLOs are either
assessed using only indirect
measures or are not
assessed.

Recommendations:

The Committeewasimpressedy the numberof measuredn someinstancesieasuresreusedto evaluateSLOsmultiple timesin
eachcoursewhenthe SLO only needso be measuredt leasttwice duringthe spanof the program.The Committees simply
expressing concernthatHS maybe gatheringsignificantlymoreevidencehanis necessaryo monitor studeniearningor to collect
evidencan orderto makeprogramimprovements.






Department of Human Services

Assessment Plan — Part 2

Established
Results

Statements of desired
results (data targets)
provide useful comparisons
and detailed timelines for
completion.

Statements of desired
results provide a basic data
target and a general
timeline for completion.

Statements of desired
results are missing or
unrealistic for completion.

Data Collection

The data collection process

Enough information is

Limited information is

and Design is sound, clearly explained, provided to understand the | provided about the data
Integrity and appropriately specific data collection process with | collection process or
to be actionable. limited methodological includes sufficient flaws to
concerns. nullify any conclusions

drawn from the data

Evidence of Methods used to ensure Methods used to ensure Methods to ensure

Reliability of reliability of findings are reliability of findings are reliability of findings are

Measures clearly explained and stated and generally insufficient for drawing

consistently support
drawing meaningful
conclusions.

support drawing meaningful
conclusions.

meaningful conclusions.

Recommendations:

The Committeeencouragefaculty in HS to considemwhetheror nottoo manymeasuresreassociateavith SLOs.Theconcerns
thattoo manymeasuresanmakecollectingandreportingevidenceanoverwhelmingiaskanddetractfrom critical conversations
aboutstudentearningandprogrameffectivenesgi.e., the primary purposdor datacollectionandanalysis) With respecto
Reliability of Measuresthe Committeenotedthework of HS aspresentedn AppendixD andrecognizeshatuntil the Institution
canprovidetechnologiedo formally evaluatereliability, it will bedifficult for HS to completelyensurereliability of findings.






Department of Human Services

Reporting Results

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Presentation of
Results

Results are clearly present
and directly related to SLOs.
Results consistently
demonstrate student
achievement relative to
stated SLOs. Results are
derived from generally
accepted practices for
student learning outcomes
assessment.

Results are present and
related to SLOs. Results
generally demonstrate
student achievement
relative to stated SLOs.
Results are derived from
generally accepted practices
for student learning
outcomes assessment.

Results are provided but do
not clearly relate to SLO’s.
Results inconsistently
demonstrate student
achievement relative to
stated SLO’s. Use of
generally accepted practices
for student learning
outcomes assessment is
unclear.

Historical Results

Past iterations of results are
provided for most
assessments to provide
context for current results.

Past iterations of results are
provided for the majority of
assessments to provide
context for current results.

Limited or no iterations of
prior results are provided.

Interpretation of
Results

Interpretations of results
are reasonable given the
SLOs, desired levels of
student learning and
methodology employed.
Multiple faculty interpreted
the results including an
interpretation of how
classes/activities might have
affected the results.

Interpretations of results
are reasonable given the
SLO’s, desired levels of
student learning and
methodology employed.
Multiple faculty interpreted
the results.

Interpretation of results
does not adequately refer
to stated SLO’s or identify
expectations for student
learning relative to SLO’s.
The interpretation does not
include multiple faculty.

Recommendations:

The Committeefound evidencehathistoricaldatais analyzedput couldnot find evidenceof how faculty areusingsuchananalysis
to makechangedo courser the program.The Committeerecommendgstablishingitheranannualor biannualfaculty meetingto
reviewlongitudinaldataanddiscusghe needfor courseor programchanges.






Department of Human Services

Report Dissemination and Collaboration

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Documents and
results are shared
with faculty

Information is routinely
provided to all faculty with
multiple opportunities for
collaboration to build
meaningful future plans.

Information is provided to
all faculty through an
effective mode and with
sufficient detail to be
meaningful.

Information is not
distributed to all faculty or
provides insufficient detail
to be meaningful.

Documents and
results are shared
with other
stakeholders

Information is routinely
provided to stakeholders
(beyond faculty) with
multiple opportunities for
collaboration to build
meaningful future plans.

Information is shared with
stakeholders (beyond
faculty) through an effective
mode and with sufficient
detail to be meaningful.

Information is not
distributed to stakeholders
(beyond faculty) or provides
insufficient detail to be
meaningful.

Recommendations:

The Committeehadno concernn disseminationbut aspreviouslydiscussedthe CommitteeencouragesiS to identify waysto
documentollaborativeconversationaroundcollecteddata/evidence.






Department of Human Services

Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success — Part 1

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Programmatic and
Curricular
Improvement

Evidence reported
demonstrates a consistent
pattern of an integrated
assessment, pedagogy and
curricular approach that
assesses student
performance relative to
SLOs, uses assessment data
to make curricular and/or
pedagogical changes and re-
assesses learning to
determine how or the
extent to which the change
positively influenced
student learning.

Evidence reported
demonstrates assessment
of student learning relative
to SLO’s and describes
curricular and/or
pedagogical changes
planned or made as a result
of assessment of student
learning. Some evidence of
an emergent pattern of
assess/curricular or
pedagogical change/ re-
assess is demonstrated.

Assessment findings are
reported but insufficient
evidence of curricular or
pedagogical changes are
present and limited or no
evidence of an emergent
pattern of assess/curricular
or pedagogical change/re-
assess is demonstrated.

Recommendations:

In reviewingAppendixF, the Committeefelt thatHS maybe misunderstandinthe focusof this sectionof thereport. Therewas
muchincludedin AppendixF aboutstudentengagemerievels,butthefocusof this areais really on how faculty areusingdatato
make"curricularand/orpedagogicathanges’(i.e., asaresultof assessmemtatabeingcollected) While the Committeebelieves
thatfaculty maybeawareof trendsin data,therewaslittle evidenceprovidedof how datais beingusedto makedecisionsabout
changego courser programs.






Department of Human Services

Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success — Part 2

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Improvement of
Assessment
Process
(mechanics)

Past and current
assessment process are
critically evaluated,
including acknowledgement
of flaws, present and
intended improvements to
process are identified (when
needed) and specific
changes to the assessment
process are detailed.

Past and current
assessment process are
critically evaluated,
including acknowledgement
of flaws, present and
intended improvements to
process are identified (when
needed) and moderate
changes to the assessment
process, or general plans for
improvement of assessment
process are proposed.

Past and current
assessment process are
sporadically evaluated,
including acknowledgement
of flaws, but no evidence of
improving upon past
assessment or making plans
to improve assessment in
future iterations is
proposed.

Recommendations:

The Committees awareof the limitationscreatedoy not havingtechnologie$o supportthe collectionandanalysisof datathatmay
contributeto quickly identifying problematicassessmentés such,the Committeefelt thatHS faculty areengagingsufficiently to
determinaf assessmentreeffectivemeasuringlesiredstudentearningoutcomesThe Committeewould encouragédS to
continueto questionthe purposeandneedfor eachassessmenid effectivelymonitor studentperformancendprogramquality.






		Score or Holistic EvaluationSLOs-Clarity: 


3

		Score or Holistic Evaluation SLOs-Student-Centered: 
3

		Score or Holistic Evaluation SLOs-Expectation Level: 


2

		Recommendations-SLO: The Committee found that Human Services (HS) had clear Student Learning Outcomes. While SLOs were deemed exemplary, there were three outcomes identified that used the phrase "students will understand". Replacing "will understand" with an action verb could strengthen these SLOs by clarifying what is meant to be "understood".  Finally, the Committee acknowledges that there is not a shared understanding of University expectation levels with regard to SLO's. For this reason, the Committee scored this section of the rubric as "Acceptable" and accepts the expectation levels assigned by HS faculty to their SLOs.

		Score or Holistic EvaluationProgramLevel SLOs-BF: 

3

		Recommendation-BF: There is strong evidence that the program is aligned to the PFW Baccalaureate Framework.

		Score or Holistic Evaluation-Relationship: 


3

		Score or Holistic Evaluation-Measures: 
3

		Recommendations-Part1: The Committee was impressed by the number of measures. In some instances, measures are used to evaluate SLOs multiple times in each course when the SLO only needs to be measured at least twice during the span of the program. The Committee is simply expressing a concern that HS may be gathering significantly more evidence than is necessary to monitor student learning or to collect evidence in order to make program improvements.

		Assessment Plan-Results: 

3

		Assessment Plan-Data: 

3


		Assessment Plan-Measures: 


2

		Recommendations-Part2: The Committee encourages faculty in HS to consider whether or not too many measures are associated with SLOs. The concern is that too many measures can make collecting and reporting evidence an overwhelming task and detract from critical conversations about student learning and program effectiveness (i.e., the primary purpose for data collection and analysis). With respect to Reliability of Measures, the Committee noted the work of HS as presented in Appendix D and recognizes that until the Institution can provide technologies to formally evaluate reliability, it will be difficult for HS to completely ensure reliability of findings.

		Score or Holistic Evaluation-Programmatic-Improvement: 






2

		Recommendations-Use-of-Results-Part1: In reviewing Appendix F, the Committee felt that HS may be misunderstanding the focus of this section of the report. There was much included in Appendix F about student engagement levels, but the focus of this area is really on how faculty are using data to make "curricular and/or pedagogical changes" (i.e., as a result of assessment data being collected). While the Committee believes that faculty may be aware of trends in data, there was little evidence provided of how data is being used to make decisions about changes to courses or programs.

		Score or Holistic Evaluation-Assessment-Improvement: 





2

		Recommendations-Use-of-Results-Part2: The Committee is aware of the limitations created by not having technologies to support the collection and analysis of data that may contribute to quickly identifying problematic assessments. As such, the Committee felt that HS faculty are engaging sufficiently to determine if assessments are effective measuring desired student learning outcomes. The Committee would encourage HS to continue to question the purpose and need for each assessment to effectively monitor student performance and program quality.

		Score or Holistic Evaluation-Content Alignment: 

3

		Score or Holistic Evaluation-SLO: 

3

		Score or Holistic Evaluation-SE: 

3

		Recommendations-CMap: The Committee found strong evidence in the "Copy of Assessment HSRV 2019" spreadsheet that SLO's are evaluated through multiple measures, that SLOs and their measures are aligned to courses and that measures have clear benchmarks. The Committee noted a few 400 level courses (e.g., Internship courses) were coded "A" for assessed, but it was unclear as to the desired benchmark level. 

		Score or Holistic Evaluation-Faculty: 

3

		Score or Holistic Evaluation-Stakeholders: 

3


		Score or Holistic Evaluation-Presentation: 



3


		Score or Holistic Evaluation-Historical: 
3

		Score or Holistic Evaluation-Interpretation: 



2

		Recommendations-page-7: The Committee had no concerns on dissemination; but as previously discussed, the Committee encourages HS to identify ways to document collaborative conversations around collected data/evidence.

		Recommendations-page-6: The Committee found evidence that historical data is analyzed, but could not find evidence of how faculty are using such an analysis to make changes to courses or the program. The Committee recommends establishing either an annual or biannual faculty meeting to review longitudinal data and discuss the need for course or program changes.






Department of Hospitality, Tourism & Management

Clearly Stated Programmatic Student Learning Outcomes (SLOs)

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Clarity and
specificity

All SLOs are stated with clarity
and specificity including
precise verbs and rich
descriptions of the knowledge,
skills and value domains
expected of students upon
completing the program.

SLOs generally contain
precise verbs, rich
description of the
knowledge, skills and value
domains expected of
students.

SLOs are inconsistently
defined for the program,
descriptions of the
knowledge, skill and value
domains are present but
lack consistent precision.

Student-Centered

All SLOs are stated in

student-centered terms (i.e.

what a student should
know, think, or do).

Most SLOs are stated in
student-centered terms.

Some SLO’s are stated in
student-centered terms.

Expectation Level

SLO’s exceed basic
expectations established by
the University and other
necessary approving
organizations required of
the submitting unit.

SLO’s meet the basic
expectations established by
the University and other
necessary approving
organizations required of
the submitting unit.

SLOs meet only a portion of
the expectations
established by the
University or other
necessary approving
organizations required of
the submitting unit.

Recommendations:

The Committeefound Hospitality, Tourism& Managemen{HTM) hasorganizedheir SLOsaroundclearcategoriesSLOscouldbe
improvedby synthesizinghe numberof SLOsdownundereachcategory(e.g.,businessnanagemerttada disproportionat&umber
of SLOslistedcomparedo othercategories)SLOscouldbefurtherstrengthenedly revisingthemto includeanactivevoiceand
ensuringthatall SLOsarestudent-centricThe Committeefelt that SLOslisted afterthoseunder'BusinesaMlanagementWwerebette
constructedindthesecould be usedasexemplardor revisingall otherSLOs(thatmaynot sharethe sameevel of quality).






Department of Hospitality, Tourism & Management

Programmatic Curricular Map

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Content
Alignment

All SLOs are mapped to
common classes or learning
activities expected of all
students completing the
program.

Most SLOs are mapped to
common classes or learning
activities expected of all
students completing the
program.

Common classes or learning
activities are identified for
all students completing the
program but most SLO’s are
not clearly mapped to
classes or activities.

Student Learning
Development of
SLOs (Learning

Curricular Map clearly
identifies the progression of
student learning relative to

Curricular Map identifies
levels of expected learning
relative to most SLOs at

Curricular Map identifies
expected levels of learning
for some SLOs at specific

Benchmarks) all SLOs at specific points in | specific points in the points in the curriculum.
the curriculum curriculum.

Student Classes and/or activities Classes and/or activities Classes and/or activities do

Engagement engage students in the work | engage students in the work | not consistently engage

outlined in the SLOs.

outlined by most of the
SLOs

students in the work
outlined by most of the
SLOs.

Recommendations:

The Committeerecommendsitherto includethetablesfrom AppendixB aspartof the ReportunderSection2 or providea
referenceao AppendixB. Severakoursesn AppendixB did notincludea benchmarkevel. The Committeerecommends

benchmarkingachcourseto makeit clearwhetherthe SLO is beingintroduceddevelopedmasteredetc.






Department of Hospitality, Tourism & Management

Alignment with IPFW Baccalaureate Framework

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

IPFW
Baccalaureate
Framework
Alignment

Specific, clearly defined,
student-centered Program-
Level SLO’s are aligned to
all foundation areas of the
IPFW Baccalaureate
Framework.

Generally defined student-
centered Program-Level
SLO’s are aligned to all
foundation areas of the
IPFW Baccalaureate
Framework.

Program-Level SLO’s are
aligned to some foundation
areas of the IPFW
Baccalaureate Framework.

Recommendations:

No commentsSLOshavebeenalignedto the PFW Baccalaureateramework.






Department of Hospitality, Tourism & Management

Assessment Plan — Part 1

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Relationship
between
assessments and
SLOs

Detail is provided regarding
SLO-to-measure match.
Specific items included on
the assessment are linked
to SLOs. The match is
affirmed by faculty subject
experts.

Description of how SLOs
relate to assessment is
general but sufficient to
show alignment.

Description of how SLOs
relate to assessment is
incomplete or too general
to provide sufficient
information for use in
determining progress
toward SLO.

Types of Measures

All SLOs are assessed using
at least two measures
including at least one direct
measure

Most SLOs are assessed
using at least one direct
measure.

Most SLOs are either
assessed using only indirect
measures or are not
assessed.

Recommendations:

The CommitteefoundthatHTM hasdevelopedaissessments evaluateSLOs(seeAppendixA). Recommendation®r growth
would includeverifying thatSLOsandassessmentacludedin coursesaretaughtby subjectmatterexpertsandthatat leasttwo
directmeasuresgxistfor eachSLO.






Department of Hospitality, Tourism & Management

Assessment Plan — Part 2

Established
Results

Statements of desired
results (data targets)
provide useful comparisons
and detailed timelines for
completion.

Statements of desired
results provide a basic data
target and a general
timeline for completion.

Statements of desired
results are missing or
unrealistic for completion.

Data Collection

The data collection process

Enough information is

Limited information is

and Design is sound, clearly explained, provided to understand the | provided about the data
Integrity and appropriately specific data collection process with | collection process or
to be actionable. limited methodological includes sufficient flaws to
concerns. nullify any conclusions
drawn from the data

Evidence of Methods used to ensure Methods used to ensure Methods to ensure

Reliability of reliability of findings are reliability of findings are reliability of findings are

Measures clearly explained and stated and generally insufficient for drawing

consistently support
drawing meaningful
conclusions.

support drawing meaningful
conclusions.

meaningful conclusions.

Recommendations:

The CommitteerecommendghatasHTM worksto implementassessments specificcoursesgleartargetsbe establishedor each
assessmentith regardto studenfperformanceMoreover,HTM is encouragedo work towardshowingevidenceof collectingand
analyzingdataasa form of progressmonitoring(of students)As datais collected,it will be possibleto demonstrateeliability of
measuresassistingHTM in drawingmeaningfulconclusionsaboutstudentperformanceThe Committeeacknowledgeshatthe
Institutionneeddo work to providetechnologiedo simplify the processf gatheringandanalyzingdata.






Department of Hospitality, Tourism & Management

Reporting Results

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Presentation of
Results

Results are clearly present
and directly related to SLOs.
Results consistently
demonstrate student
achievement relative to
stated SLOs. Results are
derived from generally
accepted practices for
student learning outcomes
assessment.

Results are present and
related to SLOs. Results
generally demonstrate
student achievement
relative to stated SLOs.
Results are derived from
generally accepted practices
for student learning
outcomes assessment.

Results are provided but do
not clearly relate to SLO’s.
Results inconsistently
demonstrate student
achievement relative to
stated SLO’s. Use of
generally accepted practices
for student learning
outcomes assessment is
unclear.

Historical Results

Past iterations of results are
provided for most
assessments to provide
context for current results.

Past iterations of results are
provided for the majority of
assessments to provide
context for current results.

Limited or no iterations of
prior results are provided.

Interpretation of
Results

Interpretations of results
are reasonable given the
SLOs, desired levels of
student learning and
methodology employed.
Multiple faculty interpreted
the results including an
interpretation of how
classes/activities might have
affected the results.

Interpretations of results
are reasonable given the
SLO’s, desired levels of
student learning and
methodology employed.
Multiple faculty interpreted
the results.

Interpretation of results
does not adequately refer
to stated SLO’s or identify
expectations for student
learning relative to SLO’s.
The interpretation does not
include multiple faculty.

Recommendations:

The CommitteefeelsthatasHTM focuseson collectingandanalyzingdata,this sectionwill resolveitself.






Department of Hospitality, Tourism & Management

Report Dissemination and Collaboration

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Documents and
results are shared
with faculty

Information is routinely
provided to all faculty with
multiple opportunities for
collaboration to build
meaningful future plans.

Information is provided to
all faculty through an
effective mode and with
sufficient detail to be
meaningful.

Information is not
distributed to all faculty or
provides insufficient detail
to be meaningful.

Documents and
results are shared
with other
stakeholders

Information is routinely
provided to stakeholders
(beyond faculty) with
multiple opportunities for
collaboration to build
meaningful future plans.

Information is shared with
stakeholders (beyond
faculty) through an effective
mode and with sufficient
detail to be meaningful.

Information is not
distributed to stakeholders
(beyond faculty) or provides
insufficient detail to be
meaningful.

Recommendations:

The CommitteefeelsthatasHTM focuseson the collectionandanalysisof data,this sectionwill improve.The Committeenotedthat
HTM (i.e.,asexplainedn Section5 of AnnualAssessmerReport)plansto hold initial meetinggo work on thereportingof data,
includingthe disseminatiorof dataandfaculty collaborationassociateavith monitoringstudenfprogressaandprogramimprovement






Department of Hospitality, Tourism & Management

Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success — Part 1

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Programmatic and
Curricular
Improvement

Evidence reported
demonstrates a consistent
pattern of an integrated
assessment, pedagogy and
curricular approach that
assesses student
performance relative to
SLOs, uses assessment data
to make curricular and/or
pedagogical changes and re-
assesses learning to
determine how or the
extent to which the change
positively influenced
student learning.

Evidence reported
demonstrates assessment
of student learning relative
to SLO’s and describes
curricular and/or
pedagogical changes
planned or made as a result
of assessment of student
learning. Some evidence of
an emergent pattern of
assess/curricular or
pedagogical change/ re-
assess is demonstrated.

Assessment findings are
reported but insufficient
evidence of curricular or
pedagogical changes are
present and limited or no
evidence of an emergent
pattern of assess/curricular
or pedagogical change/re-
assess is demonstrated.

Recommendations:

As previouslycommenton, the CommitteenotedthatHTM, asaddresseth Section5 of their Annual AssessmenReport,plansto
continuework aroundreviewof their SLOs,completionof theiremergingcurriculummap,andincreasinghe numberof courseghat
aretargetedo gatherevidencearoundSLOs.






Department of Hospitality, Tourism & Management

Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success — Part 2

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Improvement of
Assessment
Process
(mechanics)

Past and current
assessment process are
critically evaluated,
including acknowledgement
of flaws, present and
intended improvements to
process are identified (when
needed) and specific
changes to the assessment
process are detailed.

Past and current
assessment process are
critically evaluated,
including acknowledgement
of flaws, present and
intended improvements to
process are identified (when
needed) and moderate
changes to the assessment
process, or general plans for
improvement of assessment
process are proposed.

Past and current
assessment process are
sporadically evaluated,
including acknowledgement
of flaws, but no evidence of
improving upon past
assessment or making plans
to improve assessment in
future iterations is
proposed.

Recommendations:

The CommitteefoundthatHTM wasvery honestaboutcurrentconditionssurroundinghe useof assessments evaluatestudent
learningandimprovethe program.The CommitteefeelsthatasHTM continuegheir focusedeffortstheywill addressnanyof the
areasnotedas"Developing".






		Score or Holistic EvaluationSLOs-Clarity: 


1



		Score or Holistic Evaluation SLOs-Student-Centered: 
2


		Score or Holistic Evaluation SLOs-Expectation Level: 


2

		Recommendations-SLO: The Committee found Hospitality, Tourism & Management (HTM) has organized their SLOs around clear categories. SLOs could be improved by synthesizing the number of SLOs down under each category (e.g., business management had a disproportionate number of SLOs listed compared to other categories). SLOs could be further strengthened by revising them to include an active voice and ensuring that all SLOs are student-centric. The Committee felt that SLOs listed after those under "Business Management" were better constructed and these could be used as exemplars for revising all other SLOs (that may not share the same level of quality).

		Score or Holistic EvaluationProgramLevel SLOs-BF: 


3

		Recommendation-BF: No comments. SLOs have been aligned to the PFW Baccalaureate Framework.

		Score or Holistic Evaluation-Relationship: 


2

		Score or Holistic Evaluation-Measures: 
2

		Recommendations-Part1: The Committee found that HTM has developed assessments to evaluate SLOs (see Appendix A). Recommendations for growth would include verifying that SLOs and assessments included in courses are taught by subject matter experts and that at least two direct measures exist for each SLO.

		Assessment Plan-Results: 

1

		Assessment Plan-Data: 

2


		Assessment Plan-Measures: 


1

		Recommendations-Part2: The Committee recommends, that as HTM works to implement assessments in specific courses, clear targets be established for each assessment with regard to student performance. Moreover, HTM is encouraged to work toward showing evidence of collecting and analyzing data as a form of progress monitoring (of students). As data is collected, it will be possible to demonstrate reliability of measures, assisting HTM in drawing meaningful conclusions about student performance. The Committee acknowledges that the Institution needs to work to provide technologies to simplify the process of gathering and analyzing data.

		Score or Holistic Evaluation-Programmatic-Improvement: 






1

		Recommendations-Use-of-Results-Part1: As previously comments on, the Committee noted that HTM, as addressed in Section 5 of their Annual Assessment Report, plans to continue work around review of their SLOs, completion of their emerging curriculum map, and increasing the number of courses that are targeted to gather evidence around SLOs.

		Score or Holistic Evaluation-Assessment-Improvement: 




3

		Recommendations-Use-of-Results-Part2: The Committee found that HTM was very honest about current conditions surrounding the use of assessments to evaluate student learning and improve the program. The Committee feels that as HTM continues their focused efforts they will address many of the areas noted as "Developing".

		Score or Holistic Evaluation-Content Alignment: 

3

		Score or Holistic Evaluation-SLO: 

1

		Score or Holistic Evaluation-SE: 

3

		Recommendations-CMap: The Committee recommends either to include the tables from Appendix B as part of the Report under Section 2 or provide a reference to Appendix B.  Several courses in Appendix B did not include a benchmark level. The Committee recommends benchmarking each course to make it clear whether the SLO is being introduced, developed, mastered, etc.

		Score or Holistic Evaluation-Faculty: 

1

		Score or Holistic Evaluation-Stakeholders: 


1


		Score or Holistic Evaluation-Presentation: 




1

		Score or Holistic Evaluation-Historical: 

1

		Score or Holistic Evaluation-Interpretation: 




1

		Recommendations-page-7: The Committee feels that as HTM focuses on the collection and analysis of data, this section will improve. The Committee noted that HTM (i.e., as explained in Section 5 of Annual Assessment Report) plans to hold initial meetings to work on the reporting of data, including the dissemination of data and faculty collaboration associated with monitoring student progress and program improvement.

		Recommendations-page-6: The Committee feels that as HTM focuses on collecting and analyzing data, this section will resolve itself.






SOE Initial Licensure Programs

Clearly Stated Programmatic Student Learning Outcomes (SLOs)

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Clarity and
specificity

All SLOs are stated with clarity
and specificity including
precise verbs and rich
descriptions of the knowledge,
skills and value domains
expected of students upon
completing the program.

SLOs generally contain
precise verbs, rich
description of the
knowledge, skills and value
domains expected of
students.

SLOs are inconsistently
defined for the program,
descriptions of the
knowledge, skill and value
domains are present but
lack consistent precision.

Student-Centered

All SLOs are stated in

student-centered terms (i.e.

what a student should
know, think, or do).

Most SLOs are stated in
student-centered terms.

Some SLO’s are stated in
student-centered terms.

Expectation Level

SLO’s exceed basic
expectations established by
the University and other
necessary approving
organizations required of
the submitting unit.

SLO’s meet the basic
expectations established by
the University and other
necessary approving
organizations required of
the submitting unit.

SLOs meet only a portion of
the expectations
established by the
University or other
necessary approving
organizations required of
the submitting unit.

Recommendations:

The Schoolof Educationinitial Licensureprogramdollowing nationalprogramoutcomesThe Committeefelt thatthe expectation
levelsfor outcomesouldbe clearerf someof the programoutcomesuseda differentactionverb (i.e., otherthanunderstandjo
clarify theexpectation®f studentslt maybethatprogramoutcomesarerestatedascourseoutcomedo achieveclarity around

expectatiorievel.






SOE Initial Licensure Programs

Programmatic Curricular Map

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Content
Alignment

All SLOs are mapped to
common classes or learning
activities expected of all
students completing the
program.

Most SLOs are mapped to
common classes or learning
activities expected of all
students completing the
program.

Common classes or learning
activities are identified for
all students completing the
program but most SLO’s are
not clearly mapped to
classes or activities.

Student Learning
Development of
SLOs (Learning

Curricular Map clearly
identifies the progression of
student learning relative to

Curricular Map identifies
levels of expected learning
relative to most SLOs at

Curricular Map identifies
expected levels of learning
for some SLOs at specific

Benchmarks) all SLOs at specific points in | specific points in the points in the curriculum.
the curriculum curriculum.

Student Classes and/or activities Classes and/or activities Classes and/or activities do

Engagement engage students in the work | engage students in the work | not consistently engage

outlined in the SLOs.

outlined by most of the
SLOs

students in the work
outlined by most of the
SLOs.

Recommendations:

While all programoutcomesavebeenmappeddy thefaculty, the Committeefelt that Student_earningOutcomeswithin courses
couldbebettermappedo programoutcomesSpecifically,while the Committeenotedthattheuseof "X" indicateswhere
curriculumcoveragenccurswithin coursesthe Committeefelt morecouldbe communicatedby usinga codingsystemto indicate
theextentto whichthe SLO s to betaughtandlearned(e.g.,l= Introduced E = ExtendedR = Reinforcedetc.).Suchdescriptors
would helpfaculty teachingcoursedo havea betterunderstandingf the alignmentof courseSLOsto programSLOs.






SOE Initial Licensure Programs

Alignment with IPFW Baccalaureate Framework

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

IPFW
Baccalaureate
Framework
Alignment

Specific, clearly defined,
student-centered Program-
Level SLO’s are aligned to
all foundation areas of the
IPFW Baccalaureate
Framework.

Generally defined student-
centered Program-Level
SLO’s are aligned to all
foundation areas of the
IPFW Baccalaureate
Framework.

Program-Level SLO’s are
aligned to some foundation
areas of the IPFW
Baccalaureate Framework.

Recommendations:

No commentProgramsarealignedto the PFW BaccalaureatBramework.






SOE Initial Licensure Programs

Assessment Plan — Part 1

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Relationship
between
assessments and
SLOs

Detail is provided regarding
SLO-to-measure match.
Specific items included on
the assessment are linked
to SLOs. The match is
affirmed by faculty subject
experts.

Description of how SLOs
relate to assessment is
general but sufficient to
show alignment.

Description of how SLOs
relate to assessment is
incomplete or too general
to provide sufficient
information for use in
determining progress
toward SLO.

Types of Measures

All SLOs are assessed using
at least two measures
including at least one direct
measure

Most SLOs are assessed
using at least one direct
measure.

Most SLOs are either
assessed using only indirect
measures or are not
assessed.

Recommendations:

The CommitteeacknowledgehattheInitial Licensureprogramsepresenseveralcademidisciplinesanddevelopmentevels;and

thereforethe Annual AssessmeniReviewis limited to examiningprogramoutcomedataonly. The Committeediscussedhe
challengeshe SOEwould havein showingdirectmeasure$or everySLO measuredby individual programsFor this reasonthe
Committeeacceptghe programdataasanaffirmationthatadditionalSLOsaremeasuredvithin program-specificourses.






SOE Initial Licensure Programs

Assessment Plan — Part 2

Established
Results

Statements of desired
results (data targets)
provide useful comparisons
and detailed timelines for
completion.

Statements of desired
results provide a basic data
target and a general
timeline for completion.

Statements of desired
results are missing or
unrealistic for completion.

Data Collection

The data collection process

Enough information is

Limited information is

and Design is sound, clearly explained, provided to understand the | provided about the data
Integrity and appropriately specific data collection process with | collection process or
to be actionable. limited methodological includes sufficient flaws to
concerns. nullify any conclusions

drawn from the data

Evidence of Methods used to ensure Methods used to ensure Methods to ensure

Reliability of reliability of findings are reliability of findings are reliability of findings are

Measures clearly explained and stated and generally insufficient for drawing

consistently support
drawing meaningful
conclusions.

support drawing meaningful
conclusions.

meaningful conclusions.

Recommendations:

The Committeenotedthatthe SOEmaintainsextensivedataregardingestablishedesultsandtherearebenchmarkgstablisheavith
regardto studentperformanceHowever,the Committeefelt thatprogramswithin the SOEneedto establiscommonbenchmarks
(i.e.,attheprogramlevel) sothatwhenfaculty areanalyzingdata,resultsfalling belowestablishedbenchmarksvill resultin
additionalanalysig(e.g.,a scoreof 3 onafour-pointscale).






SOE Initial Licensure Programs

Reporting Results

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Presentation of
Results

Results are clearly present
and directly related to SLOs.
Results consistently
demonstrate student
achievement relative to
stated SLOs. Results are
derived from generally
accepted practices for
student learning outcomes
assessment.

Results are present and
related to SLOs. Results
generally demonstrate
student achievement
relative to stated SLOs.
Results are derived from
generally accepted practices
for student learning
outcomes assessment.

Results are provided but do
not clearly relate to SLO’s.
Results inconsistently
demonstrate student
achievement relative to
stated SLO’s. Use of
generally accepted practices
for student learning
outcomes assessment is
unclear.

Historical Results

Past iterations of results are
provided for most
assessments to provide
context for current results.

Past iterations of results are
provided for the majority of
assessments to provide
context for current results.

Limited or no iterations of
prior results are provided.

Interpretation of
Results

Interpretations of results
are reasonable given the
SLOs, desired levels of
student learning and
methodology employed.
Multiple faculty interpreted
the results including an
interpretation of how
classes/activities might have
affected the results.

Interpretations of results
are reasonable given the
SLO’s, desired levels of
student learning and
methodology employed.
Multiple faculty interpreted
the results.

Interpretation of results
does not adequately refer
to stated SLO’s or identify
expectations for student
learning relative to SLO’s.
The interpretation does not
include multiple faculty.

Recommendations:

No commentTherewassufficientevidencehatprogramsegularlyreviewkey assessmermataon programs.






SOE Initial Licensure Programs

Report Dissemination and Collaboration

Exemplary Acceptable Developing Score or Holistic
3 2 1 Evaluation

Documents and Information is routinely Information is provided to Information is not
results are shared | provided to all faculty with all faculty through an distributed to all faculty or
with faculty multiple opportunities for effective mode and with provides insufficient detail |3

collaboration to build sufficient detail to be to be meaningful.

meaningful future plans. meaningful.
Documents and Information is routinely Information is shared with Information is not
results are shared | provided to stakeholders stakeholders (beyond distributed to stakeholders
with other (beyond faculty) with faculty) through an effective | (beyond faculty) or provides |(3
stakeholders multiple opportunities for mode and with sufficient insufficient detail to be

collaboration to build detail to be meaningful. meaningful.

meaningful future plans.

Recommendations:

The Committeeacknowledgedhatfaculty meetmonthlyto disseminate@ndcollaborateon analysisof all availableprogramdataand
thatstakeholdergexternatlto the University) meettwice a yearaspartof the Unit Advisory Councilmeetingsn the SOE.






SOE Initial Licensure Programs

Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success — Part 1

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Programmatic and
Curricular
Improvement

Evidence reported
demonstrates a consistent
pattern of an integrated
assessment, pedagogy and
curricular approach that
assesses student
performance relative to
SLOs, uses assessment data
to make curricular and/or
pedagogical changes and re-
assesses learning to
determine how or the
extent to which the change
positively influenced
student learning.

Evidence reported
demonstrates assessment
of student learning relative
to SLO’s and describes
curricular and/or
pedagogical changes
planned or made as a result
of assessment of student
learning. Some evidence of
an emergent pattern of
assess/curricular or
pedagogical change/ re-
assess is demonstrated.

Assessment findings are
reported but insufficient
evidence of curricular or
pedagogical changes are
present and limited or no
evidence of an emergent
pattern of assess/curricular
or pedagogical change/re-
assess is demonstrated.

Recommendations:

The Committeefeelsthatthis is anareawherethe Annual AssessmerniReportcould be strengthenedl hereportcapturegheintent
of faculty to makechangewithin specificprogramsThe Committeebelievesanexemplaryscorein this sectionwould be warrantec
if therewerespecificchangeso programseingdocumente@sa resultof faculty usingavailabledatato identify andimplement
programchanges.






SOE Initial Licensure Programs

Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success — Part 2

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Improvement of
Assessment
Process
(mechanics)

Past and current
assessment process are
critically evaluated,
including acknowledgement
of flaws, present and
intended improvements to
process are identified (when
needed) and specific
changes to the assessment
process are detailed.

Past and current
assessment process are
critically evaluated,
including acknowledgement
of flaws, present and
intended improvements to
process are identified (when
needed) and moderate
changes to the assessment
process, or general plans for
improvement of assessment
process are proposed.

Past and current
assessment process are
sporadically evaluated,
including acknowledgement
of flaws, but no evidence of
improving upon past
assessment or making plans
to improve assessment in
future iterations is
proposed.

Recommendations:

The Committeenotedfrom thereporta clearprocesdor faculty to usedatato makeimprovementdgo key assessments programs.
However,the Committeecouldnotfind evidenceof specificchangesnadeto currentassessmentssedto collectprogramdata.






		Score or Holistic EvaluationSLOs-Clarity: 


3

		Score or Holistic Evaluation SLOs-Student-Centered: 
3




		Score or Holistic Evaluation SLOs-Expectation Level: 


2




		Recommendations-SLO: The School of Education Initial Licensure programs following national program outcomes. The Committee felt that the expectation levels for outcomes could be clearer if some of the program outcomes used a different action verb (i.e., other than understand) to clarify the expectations of students. It may be that program outcomes are restated as course outcomes to achieve clarity around expectation level.

		Score or Holistic EvaluationProgramLevel SLOs-BF: 

3

		Recommendation-BF: No comment. Programs are aligned to the PFW Baccalaureate Framework.

		Score or Holistic Evaluation-Relationship: 


3

		Score or Holistic Evaluation-Measures: 
3

		Recommendations-Part1: The Committee acknowledge that the Initial Licensure programs represent several academic disciplines and development levels; and therefore, the Annual Assessment Review is limited to examining program outcome data only. The Committee discussed the challenges the SOE would have in showing direct measures for every SLO measured by individual programs. For this reason, the Committee accepts the program data as an affirmation that additional SLOs are measured within program-specific courses.

		Assessment Plan-Results: 

2

		Assessment Plan-Data: 


3

		Assessment Plan-Measures: 


3

		Recommendations-Part2: The Committee noted that the SOE maintains extensive data regarding established results and there are benchmarks established with regard to student performance. However, the Committee felt that programs within the SOE need to establish common benchmarks (i.e., at the program level) so that when faculty are analyzing data, results falling below established benchmarks will result in additional analysis (e.g., a score of 3 on a four-point scale).

		Score or Holistic Evaluation-Programmatic-Improvement: 





2

		Recommendations-Use-of-Results-Part1: The Committee feels that this is an area where the Annual Assessment Report could be strengthened. The report captures the intent of faculty to make changes within specific programs. The Committee believes an exemplary score in this section would be warranted if there were specific changes to programs being documented as a result of faculty using available data to identify and implement program changes.

		Score or Holistic Evaluation-Assessment-Improvement: 




2

		Recommendations-Use-of-Results-Part2: The Committee noted from the report a clear process for faculty to use data to make improvements to key assessments in programs. However, the Committee could not find evidence of specific changes made to current assessments used to collect program data.

		Score or Holistic Evaluation-Content Alignment: 

3

		Score or Holistic Evaluation-SLO: 

2

		Score or Holistic Evaluation-SE: 

2

		Recommendations-CMap: While all program outcomes have been mapped by the faculty, the Committee felt that Student Learning Outcomes within courses could be better mapped to program outcomes. Specifically, while the Committee noted that the use of "X" indicates where curriculum coverage occurs within courses, the Committee felt more could be communicated by using a coding system to indicate the extent to which the SLO is to be taught and learned (e.g., I= Introduced, E = Extended, R = Reinforced, etc.). Such descriptors would help faculty teaching courses to have a better understanding of the alignment of course SLOs to program SLOs.

		Score or Holistic Evaluation-Faculty: 

3

		Score or Holistic Evaluation-Stakeholders: 

3


		Score or Holistic Evaluation-Presentation: 




3

		Score or Holistic Evaluation-Historical: 

3

		Score or Holistic Evaluation-Interpretation: 


3

		Recommendations-page-7: The Committee acknowledged that faculty meet monthly to disseminate and collaborate on analysis of all available program data and that stakeholders (external to the University) meet twice a year as part of the Unit Advisory Council meetings in the SOE.

		Recommendations-page-6: No comment. There was sufficient evidence that programs regularly review key assessment data on programs.






Special Education

Clearly Stated Programmatic Student Learning Outcomes (SLOs)

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Clarity and
specificity

All SLOs are stated with clarity
and specificity including
precise verbs and rich
descriptions of the knowledge,
skills and value domains
expected of students upon
completing the program.

SLOs generally contain
precise verbs, rich
description of the
knowledge, skills and value
domains expected of
students.

SLOs are inconsistently
defined for the program,
descriptions of the
knowledge, skill and value
domains are present but
lack consistent precision.

Student-Centered

All SLOs are stated in

student-centered terms (i.e.

what a student should
know, think, or do).

Most SLOs are stated in
student-centered terms.

Some SLO’s are stated in
student-centered terms.

Expectation Level

SLO’s exceed basic
expectations established by
the University and other
necessary approving
organizations required of
the submitting unit.

SLO’s meet the basic
expectations established by
the University and other
necessary approving
organizations required of
the submitting unit.

SLOs meet only a portion of
the expectations
established by the
University or other
necessary approving
organizations required of
the submitting unit.

Recommendations:

The Committeedid notfind specificStudent_earningOutcomegSLOs)listedfor eachprogramstandardistedin Sectionl.
Additionally, while the Committeenotedcoursesaremappedo broadprogramoutcomesthe expectatiorievel of eachoutcomess
notreadilyidentified(e.g.,| = introducedR = Reinforcedgtc.).By identifying expectatiorlevels,it would allow the programto
communicatdo faculty teachingcourseghe extentto which outcomesareto be mastered.






Special Education

Programmatic Curricular Map

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Content
Alignment

All SLOs are mapped to
common classes or learning
activities expected of all
students completing the
program.

Most SLOs are mapped to
common classes or learning
activities expected of all
students completing the
program.

Common classes or learning
activities are identified for
all students completing the
program but most SLO’s are
not clearly mapped to
classes or activities.

Student Learning
Development of
SLOs (Learning

Curricular Map clearly
identifies the progression of
student learning relative to

Curricular Map identifies
levels of expected learning
relative to most SLOs at

Curricular Map identifies
expected levels of learning
for some SLOs at specific

Benchmarks) all SLOs at specific points in | specific points in the points in the curriculum.
the curriculum curriculum.

Student Classes and/or activities Classes and/or activities Classes and/or activities do

Engagement engage students in the work | engage students in the work | not consistently engage

outlined in the SLOs.

outlined by most of the
SLOs

students in the work
outlined by most of the
SLOs.

Recommendations:

The CurricularMap providedto the CommitteemapscoursesagainstoroadProgramOutcomesThe Committeewasunableto verify
the extentto which SLOsaretaughtfor masteryln someinstancesgoursesveremarkedascoveringall programoutcomesFor this
reasonjt wasimpossibleto determinghelevel of studentengagemerassociateavith SLOs.






Special Education

Alignment with IPFW Baccalaureate Framework

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

IPFW
Baccalaureate
Framework
Alignment

Specific, clearly defined,
student-centered Program-
Level SLO’s are aligned to
all foundation areas of the
IPFW Baccalaureate
Framework.

Generally defined student-
centered Program-Level
SLO’s are aligned to all
foundation areas of the
IPFW Baccalaureate
Framework.

Program-Level SLO’s are
aligned to some foundation
areas of the IPFW
Baccalaureate Framework.

N/A

Recommendations:

N/A - Thisis agraduatdevel program.






Special Education

Assessment Plan — Part 1

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Relationship
between
assessments and
SLOs

Detail is provided regarding
SLO-to-measure match.
Specific items included on
the assessment are linked
to SLOs. The match is
affirmed by faculty subject
experts.

Description of how SLOs
relate to assessment is
general but sufficient to
show alignment.

Description of how SLOs
relate to assessment is
incomplete or too general
to provide sufficient
information for use in
determining progress
toward SLO.

Types of Measures

All SLOs are assessed using
at least two measures
including at least one direct
measure

Most SLOs are assessed
using at least one direct
measure.

Most SLOs are either
assessed using only indirect
measures or are not
assessed.

Recommendations:

The Committeenotedprogramlevel assessmentyebeingusedto gatheroutcomedataon aregularbasis.






Special Education

Assessment Plan — Part 2

Established
Results

Statements of desired
results (data targets)
provide useful comparisons
and detailed timelines for
completion.

Statements of desired
results provide a basic data
target and a general
timeline for completion.

Statements of desired
results are missing or
unrealistic for completion.

Data Collection

The data collection process

Enough information is

Limited information is

and Design is sound, clearly explained, provided to understand the | provided about the data
Integrity and appropriately specific data collection process with | collection process or
to be actionable. limited methodological includes sufficient flaws to
concerns. nullify any conclusions

drawn from the data

Evidence of Methods used to ensure Methods used to ensure Methods to ensure

Reliability of reliability of findings are reliability of findings are reliability of findings are

Measures clearly explained and stated and generally insufficient for drawing

consistently support
drawing meaningful
conclusions.

support drawing meaningful
conclusions.

meaningful conclusions.

Recommendations:

While benchmarkgor studentperformancearedefined,the Committeerecommendshe needfor programlevel benchmarks.
Programlevel benchmarksreintendedo drive faculty conversatiomegardingorogramimprovementsThe Committeewasunable
to verify the extentto which reliability of currentassessments monitoredthroughTaskstream.






Special Education

Reporting Results

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Presentation of
Results

Results are clearly present
and directly related to SLOs.
Results consistently
demonstrate student
achievement relative to
stated SLOs. Results are
derived from generally
accepted practices for
student learning outcomes
assessment.

Results are present and
related to SLOs. Results
generally demonstrate
student achievement
relative to stated SLOs.
Results are derived from
generally accepted practices
for student learning
outcomes assessment.

Results are provided but do
not clearly relate to SLO’s.
Results inconsistently
demonstrate student
achievement relative to
stated SLO’s. Use of
generally accepted practices
for student learning
outcomes assessment is
unclear.

Historical Results

Past iterations of results are
provided for most
assessments to provide
context for current results.

Past iterations of results are
provided for the majority of
assessments to provide
context for current results.

Limited or no iterations of
prior results are provided.

Interpretation of
Results

Interpretations of results
are reasonable given the
SLOs, desired levels of
student learning and
methodology employed.
Multiple faculty interpreted
the results including an
interpretation of how
classes/activities might have
affected the results.

Interpretations of results
are reasonable given the
SLO’s, desired levels of
student learning and
methodology employed.
Multiple faculty interpreted
the results.

Interpretation of results
does not adequately refer
to stated SLO’s or identify
expectations for student
learning relative to SLO’s.
The interpretation does not
include multiple faculty.

Recommendations:

The Committeenotedevidenceof resultsin the appendixof the Annual AssessmeriReport.The Committeealsoacknowledgedhat
achangean CEC standard$iasimpactedhe extentto which historicaldataexistsat this time. Overall,the Committeehasno
concernsn theareaof reportingresults.






Special Education

Report Dissemination and Collaboration

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Documents and
results are shared
with faculty

Information is routinely
provided to all faculty with
multiple opportunities for
collaboration to build
meaningful future plans.

Information is provided to
all faculty through an
effective mode and with
sufficient detail to be
meaningful.

Information is not
distributed to all faculty or
provides insufficient detail
to be meaningful.

Documents and
results are shared
with other
stakeholders

Information is routinely
provided to stakeholders
(beyond faculty) with
multiple opportunities for
collaboration to build
meaningful future plans.

Information is shared with
stakeholders (beyond
faculty) through an effective
mode and with sufficient
detail to be meaningful.

Information is not
distributed to stakeholders
(beyond faculty) or provides
insufficient detail to be
meaningful.

Recommendations:

The Committeeacknowledgeshatrecurringfaculty meetingsandthe SOEUnit Advisory Councilarethe processefor
disseminatingndcollaboratingarounddataresults.The Committeeis/waslooking for evidenceof programlevel discussionsvith
specialeducatiorpractitionerdrom K-12 thatcanoffer recommendationsn programimprovements.






Special Education

Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success — Part 1

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Programmatic and
Curricular
Improvement

Evidence reported
demonstrates a consistent
pattern of an integrated
assessment, pedagogy and
curricular approach that
assesses student
performance relative to
SLOs, uses assessment data
to make curricular and/or
pedagogical changes and re-
assesses learning to
determine how or the
extent to which the change
positively influenced
student learning.

Evidence reported
demonstrates assessment
of student learning relative
to SLO’s and describes
curricular and/or
pedagogical changes
planned or made as a result
of assessment of student
learning. Some evidence of
an emergent pattern of
assess/curricular or
pedagogical change/ re-
assess is demonstrated.

Assessment findings are
reported but insufficient
evidence of curricular or
pedagogical changes are
present and limited or no
evidence of an emergent
pattern of assess/curricular
or pedagogical change/re-
assess is demonstrated.

Recommendations:

Thereportincludesexampleof programchangedeingmadeto improvestudentearning.

Special Education






Special Education

Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success — Part 2

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Improvement of
Assessment
Process
(mechanics)

Past and current
assessment process are
critically evaluated,
including acknowledgement
of flaws, present and
intended improvements to
process are identified (when
needed) and specific
changes to the assessment
process are detailed.

Past and current
assessment process are
critically evaluated,
including acknowledgement
of flaws, present and
intended improvements to
process are identified (when
needed) and moderate
changes to the assessment
process, or general plans for
improvement of assessment
process are proposed.

Past and current
assessment process are
sporadically evaluated,
including acknowledgement
of flaws, but no evidence of
improving upon past
assessment or making plans
to improve assessment in
future iterations is
proposed.

Recommendations:

Thereportincludesexampleof changeso key assessmertb improvestudentearning.






		Score or Holistic EvaluationSLOs-Clarity: 


2

		Score or Holistic Evaluation SLOs-Student-Centered: 

2


		Score or Holistic Evaluation SLOs-Expectation Level: 


2

		Recommendations-SLO: The Committee did not find specific Student Learning Outcomes (SLOs) listed for each program standard listed in Section 1. Additionally, while the Committee noted courses are mapped to broad program outcomes, the expectation level of each outcomes is not readily identified (e.g., I = introduced, R = Reinforced, etc.). By identifying expectation levels, it would allow the program to communicate to faculty teaching courses the extent to which outcomes are to be mastered.

		Score or Holistic EvaluationProgramLevel SLOs-BF: N/A

		Recommendation-BF: N/A - This is a graduate level program.

		Score or Holistic Evaluation-Relationship: 


3

		Score or Holistic Evaluation-Measures: 
3

		Recommendations-Part1: The Committee noted program level assessments are being used to gather outcome data on a regular basis.

		Assessment Plan-Results: 

2

		Assessment Plan-Data: 


3

		Assessment Plan-Measures: 


2

		Recommendations-Part2: While benchmarks for student performance are defined, the Committee recommends the need for program level benchmarks. Program level benchmarks are intended to drive faculty conversation regarding program improvements. The Committee was unable to verify the extent to which reliability of current assessments is monitored through Taskstream.

		Score or Holistic Evaluation-Programmatic-Improvement: 






3

		Recommendations-Use-of-Results-Part1: The report includes examples of program changes being made to improve student learning.

		Score or Holistic Evaluation-Assessment-Improvement: 





3

		Recommendations-Use-of-Results-Part2: The report includes examples of changes to key assessment to improve student learning.

		Score or Holistic Evaluation-Content Alignment: 


2

		Score or Holistic Evaluation-SLO: 

2

		Score or Holistic Evaluation-SE: 

2

		Recommendations-CMap: The Curricular Map provided to the Committee maps courses against broad Program Outcomes. The Committee was unable to verify the extent to which SLOs are taught for mastery. In some instances, courses were marked as covering all program outcomes. For this reason, it was impossible to determine the level of student engagement associated with SLOs.

		Score or Holistic Evaluation-Faculty: 

3

		Score or Holistic Evaluation-Stakeholders: 

2

		Score or Holistic Evaluation-Presentation: 



3

		Score or Holistic Evaluation-Historical: 
2

		Score or Holistic Evaluation-Interpretation: 



3

		Recommendations-page-7: The Committee acknowledges that recurring faculty meetings and the SOE Unit Advisory Council are the processes for disseminating and collaborating around data results. The Committee is/was looking for evidence of program level discussions with special education practitioners from K-12 that can offer recommendations on program improvements.

		Recommendations-page-6: The Committee noted evidence of results in the appendix of the Annual Assessment Report. The Committee also acknowledged that a change in CEC standards has impacted the extent to which historical data exists at this time. Overall, the Committee has no concerns in the area of reporting results.






School Counseling

Clearly Stated Programmatic Student Learning Outcomes (SLOs)

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Clarity and
specificity

All SLOs are stated with clarity
and specificity including
precise verbs and rich
descriptions of the knowledge,
skills and value domains
expected of students upon
completing the program.

SLOs generally contain
precise verbs, rich
description of the
knowledge, skills and value
domains expected of
students.

SLOs are inconsistently
defined for the program,
descriptions of the
knowledge, skill and value
domains are present but
lack consistent precision.

Student-Centered

All SLOs are stated in

student-centered terms (i.e.

what a student should
know, think, or do).

Most SLOs are stated in
student-centered terms.

Some SLO’s are stated in
student-centered terms.

Expectation Level

SLO’s exceed basic
expectations established by
the University and other
necessary approving
organizations required of
the submitting unit.

SLO’s meet the basic
expectations established by
the University and other
necessary approving
organizations required of
the submitting unit.

SLOs meet only a portion of
the expectations
established by the
University or other
necessary approving
organizations required of
the submitting unit.

Recommendations:

The Committeefelt thatprogramStudent_earningOutcomegSLOs)werevery generain nature While it wasevidentthatthe
programis usingandhasmappedCACREPprovidedprogramSLOsto coursesthe Committeerecommendsithertheinclusionor
developmenof courseSLOs(with clearexpectationgevels)for nextyear'sreport.






School Counseling

Programmatic Curricular Map

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Content
Alignment

All SLOs are mapped to
common classes or learning
activities expected of all
students completing the
program.

Most SLOs are mapped to
common classes or learning
activities expected of all
students completing the
program.

Common classes or learning
activities are identified for
all students completing the
program but most SLO’s are
not clearly mapped to
classes or activities.

Student Learning
Development of
SLOs (Learning

Curricular Map clearly
identifies the progression of
student learning relative to

Curricular Map identifies
levels of expected learning
relative to most SLOs at

Curricular Map identifies
expected levels of learning
for some SLOs at specific

Benchmarks) all SLOs at specific points in | specific points in the points in the curriculum.
the curriculum curriculum.

Student Classes and/or activities Classes and/or activities Classes and/or activities do

Engagement engage students in the work | engage students in the work | not consistently engage

outlined in the SLOs.

outlined by most of the
SLOs

students in the work
outlined by most of the
SLOs.

Recommendations:

The Committeefound evidencen thereportof programSLOsalignedto coursegseereportPg.85); however jt wasnot clearasto
the expectatiorof faculty asto learningbenchmarksissociateavith eachstandardy course(i.e., Is the standardntroduced,
developedpr mastered?)The Committeedid find strongevidenceof studentengagemerdassociateavith eachSLO (seereportPg.

86).






School Counseling

Alignment with IPFW Baccalaureate Framework

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

IPFW
Baccalaureate
Framework
Alignment

Specific, clearly defined,
student-centered Program-
Level SLO’s are aligned to
all foundation areas of the
IPFW Baccalaureate
Framework.

Generally defined student-
centered Program-Level
SLO’s are aligned to all
foundation areas of the
IPFW Baccalaureate
Framework.

Program-Level SLO’s are
aligned to some foundation
areas of the IPFW
Baccalaureate Framework.

N/A

Recommendations:

Not applicable.






School Counseling

Assessment Plan — Part 1

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Relationship
between
assessments and
SLOs

Detail is provided regarding
SLO-to-measure match.
Specific items included on
the assessment are linked
to SLOs. The match is
affirmed by faculty subject
experts.

Description of how SLOs
relate to assessment is
general but sufficient to
show alignment.

Description of how SLOs
relate to assessment is
incomplete or too general
to provide sufficient
information for use in
determining progress
toward SLO.

Types of Measures

All SLOs are assessed using
at least two measures
including at least one direct
measure

Most SLOs are assessed
using at least one direct
measure.

Most SLOs are either
assessed using only indirect
measures or are not
assessed.

Recommendations:

The Committeefound evidenceof programassessmentoveringprogramSLOsalignedto CACREPprogramstandards.






School Counseling

Assessment Plan — Part 2

Established
Results

Statements of desired
results (data targets)
provide useful comparisons
and detailed timelines for
completion.

Statements of desired
results provide a basic data
target and a general
timeline for completion.

Statements of desired
results are missing or
unrealistic for completion.

? - Seecommentbelow.

Data Collection

The data collection process

Enough information is

Limited information is

and Design is sound, clearly explained, provided to understand the | provided about the data
Integrity and appropriately specific data collection process with | collection process or 3
to be actionable. limited methodological includes sufficient flaws to
concerns. nullify any conclusions
drawn from the data
Evidence of Methods used to ensure Methods used to ensure Methods to ensure
Reliability of reliability of findings are reliability of findings are reliability of findings are
Measures clearly explained and stated and generally insufficient for drawing
consistently support support drawing meaningful | meaningful conclusions. 2

drawing meaningful
conclusions.

conclusions.

Recommendations:

The Committeestruggledto discernwhatcriteriafaculty areusingto establislbenchmark$or programeffectivenesgasmeasured
by key programassessmentsis such,the Committeecould not reacha decisionabouthow the programusesestablishedesultsto
measurgrogrameffectivenesslt is clearthatthe programhasa sounddatacollectionanddesignandthe Committeenotedin the
programreportnarrativeefforts madeto providereliability of measuresalthoughtherewasno evidencereportingreliability

findings.






School Counseling

Reporting Results

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Presentation of
Results

Results are clearly present
and directly related to SLOs.
Results consistently
demonstrate student
achievement relative to
stated SLOs. Results are
derived from generally
accepted practices for
student learning outcomes
assessment.

Results are present and
related to SLOs. Results
generally demonstrate
student achievement
relative to stated SLOs.
Results are derived from
generally accepted practices
for student learning
outcomes assessment.

Results are provided but do
not clearly relate to SLO’s.
Results inconsistently
demonstrate student
achievement relative to
stated SLO’s. Use of
generally accepted practices
for student learning
outcomes assessment is
unclear.

Historical Results

Past iterations of results are
provided for most
assessments to provide
context for current results.

Past iterations of results are
provided for the majority of
assessments to provide
context for current results.

Limited or no iterations of
prior results are provided.

Interpretation of
Results

Interpretations of results
are reasonable given the
SLOs, desired levels of
student learning and
methodology employed.
Multiple faculty interpreted
the results including an
interpretation of how
classes/activities might have
affected the results.

Interpretations of results
are reasonable given the
SLO’s, desired levels of
student learning and
methodology employed.
Multiple faculty interpreted
the results.

Interpretation of results
does not adequately refer
to stated SLO’s or identify
expectations for student
learning relative to SLO’s.
The interpretation does not
include multiple faculty.

Recommendations:

The Committeewasunableto find evidenceof dataresultsbeingreportedat regularintervals.While the Committeenoteddiscussiot]
in the programnarrativeon interpretatiorof results the underlyingdatawerenot found. The Committeerecommendslatabe
summarizedy programkey assessmenendreportedalongwith the faculty'sinterpretation.






School Counseling

Report Dissemination and Collaboration

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Documents and
results are shared
with faculty

Information is routinely
provided to all faculty with
multiple opportunities for
collaboration to build
meaningful future plans.

Information is provided to
all faculty through an
effective mode and with
sufficient detail to be
meaningful.

Information is not
distributed to all faculty or
provides insufficient detail
to be meaningful.

Documents and
results are shared
with other
stakeholders

Information is routinely
provided to stakeholders
(beyond faculty) with
multiple opportunities for
collaboration to build
meaningful future plans.

Information is shared with
stakeholders (beyond
faculty) through an effective
mode and with sufficient
detail to be meaningful.

Information is not
distributed to stakeholders
(beyond faculty) or provides
insufficient detail to be
meaningful.

Recommendations:

The Committeefound evidencethatthe programfollows the Schoolof EducationUnit Advisory Councilto regularlyengagdaculty
andstakeholder# discussionsegardingcontinuousmprovement.






School Counseling

Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success — Part 1

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Programmatic and
Curricular
Improvement

Evidence reported
demonstrates a consistent
pattern of an integrated
assessment, pedagogy and
curricular approach that
assesses student
performance relative to
SLOs, uses assessment data
to make curricular and/or
pedagogical changes and re-
assesses learning to
determine how or the
extent to which the change
positively influenced
student learning.

Evidence reported
demonstrates assessment
of student learning relative
to SLO’s and describes
curricular and/or
pedagogical changes
planned or made as a result
of assessment of student
learning. Some evidence of
an emergent pattern of
assess/curricular or
pedagogical change/ re-
assess is demonstrated.

Assessment findings are
reported but insufficient
evidence of curricular or
pedagogical changes are
present and limited or no
evidence of an emergent
pattern of assess/curricular
or pedagogical change/re-
assess is demonstrated.

Recommendations:

The Committeenotedin thedocument2018-2019Addendum(to the CACREPReport)numerousexampleof documentedhangeg
aroundprogramandcurricularimprovement.






School Counseling

Use of Results for Programmatic Change to Improve Student Learning, Achievement and Success — Part 2

Exemplary
3

Acceptable
2

Developing
1

Score or Holistic
Evaluation

Improvement of
Assessment
Process
(mechanics)

Past and current
assessment process are
critically evaluated,
including acknowledgement
of flaws, present and
intended improvements to
process are identified (when
needed) and specific
changes to the assessment
process are detailed.

Past and current
assessment process are
critically evaluated,
including acknowledgement
of flaws, present and
intended improvements to
process are identified (when
needed) and moderate
changes to the assessment
process, or general plans for
improvement of assessment
process are proposed.

Past and current
assessment process are
sporadically evaluated,
including acknowledgement
of flaws, but no evidence of
improving upon past
assessment or making plans
to improve assessment in
future iterations is
proposed.

Recommendations:

As notedpreviously,the Committeefound evidenceof strongassessmermtesign.






		Score or Holistic EvaluationSLOs-Clarity: 

2

		Score or Holistic Evaluation SLOs-Student-Centered: 
2

		Score or Holistic Evaluation SLOs-Expectation Level: 


2

		Recommendations-SLO: The Committee felt that program Student Learning Outcomes (SLOs) were very general in nature. While it was evident that the program is using and has mapped CACREP provided program SLOs to courses, the Committee recommends either the inclusion or development of course SLOs (with clear expectations levels) for next year's report.

		Score or Holistic EvaluationProgramLevel SLOs-BF: N/A

		Recommendation-BF: Not applicable.

		Score or Holistic Evaluation-Relationship: 

3

		Score or Holistic Evaluation-Measures: 
3

		Recommendations-Part1: The Committee found evidence of program assessments covering program SLOs aligned to CACREP program standards.

		Assessment Plan-Results: 

? - See comment below.


		Assessment Plan-Data: 

3

		Assessment Plan-Measures: 


2

		Recommendations-Part2: The Committee struggled to discern what criteria faculty are using to establish benchmarks for program effectiveness (as measured by key program assessments). As such, the Committee could not reach a decision about how the program uses established results to measure program effectiveness. It is clear that the program has a sound data collection and design and the Committee noted in the program report narrative efforts made to provide reliability of measures, although there was no evidence reporting reliability findings.

		Score or Holistic Evaluation-Programmatic-Improvement: 






3

		Recommendations-Use-of-Results-Part1: The Committee noted in the document, 2018-2019 Addendum (to the CACREP Report) numerous examples of documented changes around program and curricular improvement.

		Score or Holistic Evaluation-Assessment-Improvement: 




3

		Recommendations-Use-of-Results-Part2: As noted previously, the Committee found evidence of strong assessment design. 

		Score or Holistic Evaluation-Content Alignment: 


2

		Score or Holistic Evaluation-SLO: 

1

		Score or Holistic Evaluation-SE: 

3

		Recommendations-CMap: The Committee found evidence in the report of program SLOs aligned to courses (see report Pg. 85); however, it was not clear as to the expectation of faculty as to learning benchmarks associated with each standard by course (i.e., Is the standard introduced, developed, or mastered?). The Committee did find strong evidence of student engagement associated with each SLO (see report Pg. 86).

		Score or Holistic Evaluation-Faculty: 

3

		Score or Holistic Evaluation-Stakeholders: 

3


		Score or Holistic Evaluation-Presentation: 



1

		Score or Holistic Evaluation-Historical: 
1

		Score or Holistic Evaluation-Interpretation: 




2

		Recommendations-page-7: The Committee found evidence that the program follows the School of Education Unit Advisory Council to regularly engage faculty and stakeholders in discussions regarding continuous improvement.

		Recommendations-page-6: The Committee was unable to find evidence of data results being reported at regular intervals. While the Committee noted discussion in the program narrative on interpretation of results, the underlying data were not found. The Committee recommends data be summarized by program key assessments and reported along with the faculty's interpretation.





