
Descriptions by select faculty members of how they have improved their field experiences to address 
our AFI (involving p-12 in designing and making decisions about field experiences).  Parts of these 
stories were included in the IR Rejoinder.  In some cases, conversations between the IR Rejoinder 
writer and these faculty members occurred to clarify and/or expand the explanation. 

 

Undergraduate - Elementary 

EDUC Q200 Intro to Scientific Inquiry is a Pre-professional course that is taken prior to admission 
(Sharon Parnin). 

Big Hands To Little Hands:  Hands-On Science at Arcola Elementary School & IPFW is a partnership that 
developed between Arcola Elementary School, a rural, title one school, and the course, Introduction to 
Scientific Inquiry, a required course for all pre-education majors at IPFW.  Five years ago, Mrs. Pico, a 
kindergarten teacher shared in her parent newsletter that she would love to have adult helpers in her 
room.  Sharon Parnin, the instructor for Introduction to Scientific Inquiry, read the request for help and 
wondered if IPFW students could help with science in this kindergarten room.  The school had recently 
been renovated and stocked with elementary science materials and equipment that were not available 
to IPFW students taking the course.  She wanted her students to learn how to use scientific tools they 
would experience when teaching elementary science.  From this small beginning has evolved a robust 
partnership that benefits both Arcola k-5 students and IPFW pre-education majors.  In addition to the 
enhanced learning for both sets of students has been the unexpected, but powerful professional 
relationships for both the Arcola and IPFW faculty.   

It has taken five years to build a relationship with the faculty, principal, and support staff at Arcola.  The 
relationship was built slowly.  Each new school year the IPFW faculty would chat informally with all of 
the teachers and principal at Arcola to find out their needs.  She then adjusted the program to meet the 
needs of the faculty including the principal and support staff while still keeping the integrity of her 
course and a valuable education experience for IPFW pre-education majors.   Taking time to listen to the 
needs and being responsive has built trust and credibility. The IPFW faculty member also stays on-site 
while the IPFW students are teaching mini science lessons to support the IPFW students and to address 
any concerns from the Arcola classroom teachers.  While on-site the IPFW faculty member has had 
ample opportunity to share informally and support best practices for science education with the Arcola 
teachers, but she has also learned about the new challenges facing teachers as accountability measures 
are constantly shifting.  Working together, the IPFW faculty member and the Arcola faculty create deep 
learning experiences for both sets of students, Arcola k-5 and IPFW pre-education elementary majors.  
Both the Arcola and IPFW faculty are invested in the success of each others’ students.  

An example of how the Arcola and IPFW faculty working to meet the needs of both student sets resulted 
in a unique project using technology.  Many IPFW pre-education students have limited schedules due to 
working part-time jobs and limited resources for transportation.  The need to challenge bright students 
at Arcola became more of an issue with recent cuts to the district’s gifted and talented program.  The 
IPFW faculty member and the fourth grade teacher at Arcola, Abby Johnson, decided to use technology 



to connect more IPFW pre-education students with Arcola students.  Through the use of Skype, 
Prezi.com and Mixbook.com, IPFW students staying on campus or from their home were able to work 
with Arcola fourth grade students to write and publish non-fiction science books.  These books were 
purchased by the PTO and placed in the school’s library. 

 Evidence of the school valuing this relationship became tangible when the Arcola principal designated 
an empty classroom to be used as a science lab.  The IPFW faculty member and students are the 
designated stewards of the room which is used by all Arcola teachers, IPFW faculty member and 
students.  The principal even had a room door sign made with the title, “Science Lab:  Dr. Parnin and 
IPFW Friends”.   

With the adoption of the new science textbooks and kits many of the teachers at Arcola had several 
questions because the school district switched from a book based science curriculum to a kit curriculum.  
The teachers approached the IPFW faculty member and asked if she would be willing to sit down with 
them and answer questions about the kit.  The teachers organized the meeting and invited the principal.  
Resulting from this informal question and answer meeting at the request of the Arcola teachers, the 
IPFW faculty member has been asked by the district’s administration to do professional development for 
the entire school district for grades k-5. 

EDUC E337 Classroom Learning Environments is part of the early childhood education courses in the 
elementary program (Terri Swim). 

In 2005, I partnered with Whitney Young Early Childhood Center, an urban preschool and kindergarten 
building, to teach both sections of my course on-site. This was a school-wide endeavor where each 
teacher had at several interns per semester. The course was scheduled to best fit the daily life of the 
school, with one section in the morning and one section in the afternoon. The principal and I met 
weekly, in the beginning to discuss the types of experiences we wanted the candidates to have. I 
formally met with the teachers at the beginning, middle, and end of each semester and informally 
throughout each semester to discuss the course experiences for candidates. How the field experience 
was woven into the course changed repeatedly as we attempted new configurations to best balance the 
needs of the candidates and teachers. For example, one semester, I had half of the class in lecture for 
one week while the other half were in field and then the next week, the candidates switched locations. 
When that didn’t have the impact we had hoped, we altered the schedule so that one group was in field 
one day while the other group was in lecture, then it switched for the next class day. 

Teachers provided significant input into course experiences (i.e., lecture topics, readings), observation 
tools, and course assignments (i.e., documentation project) during our 3 year partnership. For example, 
one year the school improvement plan was about supporting emerging literacy, so I adopted another 
book for the candidates to read. As a way to directly impact the learning of the children, one of their 
planned experiences had to involve literacy.  

In 2008, the school received a large grant that commandeered a significant amount of teachers’ time. 
Because of the added stress, the principal decided that, even though the experiences valuable to 



everyone involved, we should move away from the building-wide approach and allow teachers the 
choice to have interns or not.  

Because of the value of program models in early childhood education, I approached an urban, 
Montessori early childhood center that is part of a large public school district. I met with the principal 
and teachers prior to the start of the course as a way to negotiate the content of the course (e.g., course 
textbook and associated readings, lesson plan forms, observations tools, etc.). Given the size of the 
course, not all students could be placed in that school. Thus, I approached a private Montessori school 
for placements and they readily agreed. This partnership lasted only one semester but led to a long-
term partnership with a Montessori elementary school within the same district (the early childhood 
center feeds into this building).  

I have placed students at Towles Intermediate Montessori and at Cedarville Elementary, a suburban 
school, every semester since January 2009. At both Towles and Cedarville, I meet with the principals at 
the beginning of each semester to discuss the course. In addition, at Cedarville, I meet with teachers 
regularly to discuss issues such as selecting topics and weaving standards into an on-going project. We 
have read and discussed articles so that teachers are aware of key course concepts. 

These placements are arranged in slightly different ways to meet the needs of the individual buildings. 
For example, at Towles, my interns work with small groups of children who are identified by each 
classroom teacher. The interns create the topic for the on-going project after conversing with the 
students. At Cedarville, my interns are placed three to a classroom and they create learning experiences 
to fit the topic selected by the classroom teacher. Interns communicate weekly with classroom teachers 
about their plans for the children. Teachers provide regular feedback to interns on their plans. In 
addition, interns are expected to use technology in meaningful ways as strategies for gathering 
information, investigating concepts, documenting learning, and sharing what was learned; teachers 
support and facilitate such work by arranging access to technology. 

As part of our partnership, I invited teachers from both schools to participate in the PBL 101 professional 
development opportunity at IPFW. Two teachers from Cedarville attended the workshop. We are 
arranging with the principal a time for us to jointly share the content with the other teachers who host 
interns. 

EDUC N343 Mathematics in the Elementary Schools is part of Block 3 courses and occurs immediately 
before Student Teaching (Alice Merz). 

Candidates in this block take 4 method courses together (e.g., math and literacy). Before 2010, our 
courses met for the first 10 weeks of the semester and then our candidates went to the field for 6 
weeks. The goal was to implement what they had been learning during those 70 hours in the elementary 
classroom. In the math course, they were required to teach 2 lessons during that time. In science and 
social studies, they were to teach one lesson in each content area, if the teacher allowed them. In 
reading, they were to work with small groups and complete literacy interviews/assessments. If the 
teacher permitted, they could do more. During the internship, the candidates were visited, once a week 



by a university faculty. Progress and concerns were noted by the candidate, university faculty, or 
classroom teacher. 

In the spring and summer of 2010, one principal and Alice met to discuss alternatives that allowed the 
candidates to be in the field during the whole semester. We decided to begin the collaboration by 
starting with the math methods course. In order to begin the relationship, Brentwood Elementary 
School, an urban school, opened its door and allowed us to have class as well as our field time there. 
There are two sections of the course and each class meets there once a week for 3 hours. For the first 
hour, we have class and talk about the math problems and strategies that can be used with the children. 
In the second hour, the candidates go to their assigned classroom. For the remaining time, we debrief 
and document our experiences. 

The principal and Alice set the parameters for the collaboration and review them approximately every 8 
weeks, if not sooner, depending on any needs or concerns that arise. The instructional resource person 
for the school has evolved into a vital player in this collaboration. The teachers, principal, and 
instructional resource person all collaborate weekly to plan what the children and interns will be 
working on during our field time. The instructional resource person serves as the weekly liaison between 
the teachers, principal and the university professor. As the candidates gain experience in the classroom, 
the teachers indicate when they would like our candidates to design and implement the lessons.  
Because we met in the media center, the librarian is an important conduit for negotiating space and 
technology. 

Even though the partnership has only been in effect for three semesters, it has evolved and changed 
from the trust and experience with collaboration. Here are six ways in which it has changed so far: 

1.  During the first semester, the candidates were working in the 2nd grade for 30 minutes and the 3rd 
grade for 30 minutes. It was mutually agreed on that everyone would like longer to work with the 
children. Candidates now spend one hour in their assigned classroom.   

2.  During the first semester, the candidates were allowed to design and implement one lesson for one 
entire class, as a pilot for the classroom teachers. During the second semester, the candidates were 
given the opportunity to design and implement 2-4 lessons, depending on the grade level, to the small 
group that they had been working with during the field time.  

3.  During the first semester, the candidates were not provided with the lesson ahead of time, in most 
instances, as we had negotiated. During the second semester, the instructional resource person became 
the informal liaison so that she could coordinate and communicate the lessons to us.   

4.  Classrooms were divided, by the teacher, into heterogeneous and homogeneous groups in order to 
model different aspects of the classroom. As a result of these different groupings, it was determined 
that the candidates needed to begin with homogeneous groupings first. After they gained more 
experience and confidence, then they are able to transition better to heterogeneous groupings of 
students. It was also determined that the student groups should be larger if they were homogeneous 
and smaller if heterogeneous.   



5.  For the third semester, we now have access to the math curriculum that the school will be using. We 
will also be getting a copy of the curriculum mapping when it becomes available from the district. Both 
of these are important for our working with the teachers and children in a coherent, consistent manner. 

6.  For the first two semesters, all the teachers and principal were provided with the textbooks and 
course syllabus so they could knew what the candidates were studying. The principal then could choose 
what to work on during the teachers’ professional development weekly meetings, based on those 
resources (and others). There have been conversations about conducting joint professional 
development presentations, but it has not been scheduled, yet.  

Undergraduate - Secondary: 

EDUC F300 Invitation to Teaching is a pre-professional course that candidates in all programs must 
complete satisfactorily before admission to an education program (Stephanie  Kromer). 

For awhile, I had just been sending out an email message to area principals, trying to acquire a certain 
number of field placements in their schools. Starting in the Summer of 2010, I started meeting with Dr. 
Brown at Leo Jr/Sr High School to figure out a way to incorporate my 20 hour field experience with the 
Resource Room in his building. The Resource Room at Leo is for middle school students who have two or 
more failing grades in their core classes (English, social studies, math, and/or science). He wanted to 
utilize the education majors in my course as tutors for the middle school students who were struggling 
at Leo, so we set up a schedule at the beginning of each semester where I would assign 30 to 40 IPFW 
students to tutor the middle school students in the Resource Room at Leo Jr/Sr High School from 8:00 
a.m. until 10:30 a.m. Monday through Friday. Each day, a certain number of English, social studies, 
math, and science IPFW education majors would work with a two or three Leo students, specifically 
targeting the classes the students were struggling with. The IPFW students would check each middle 
school student's grades on Monday, and then, look over homework, study for upcoming tests/quizzes, 
etc.  

When Dr. Brown first approached me with this idea in the spring of 2010, he was still the principal at 
Paul Harding High School, and I was able to place about five IPFW secondary education majors at this 
school during the spring semester. When Dr. Brown moved to Leo, he and I kept in contact and 
incorporated the same concept in the Resource Room for the middle school students during the fall 
semester of 2010 and the spring semester of 2011. There were a few issues that arose such as trying to 
coordinate the start date of Leo's trimesters with the semester schedule at IPFW. I also discovered that 
in order for this type of field placement to work successfully, I really needed to be out there every day, 
almost like an instructional coach where I could provide instant feedback to the IPFW students. This 
definitely came to light after the fall semester of 2010, and I realized the importance of debriefing each 
day with the IPFW students to discuss issues, concerns, questions, etc. and develop a game plan for the 
next day. Another issue arose with regard to some of the IPFW students availability and the importance 
of professional communication with me and the media specialist who was in charge of the Resource 
Room at Leo. I really think that this idea could still work, especially as F300 is making the transition to 
F200 because I would have one or two section of just secondary education majors and could discuss 



with Dr. Brown the possibility of holding my secondary F200 classes out at Leo. The IPFW students 
would actually be on site to help in the Resource Room, and then, I could have class with them 
afterwards. This is something, though, that I will need to continue to work on/refine throughout the 
next year. 

These discussions have led me to rethink how I am doing placements for all of my candidates in 
this class.  For example, I have also had some discussions with Dr. Brad Bakle about placing a 
group of elementary education majors out at Cedarville Elementary School to help with state 
testing such as ISTEP and/or other testing with regard to reading. Again, I think there is a 
possibility that the elementary F200 sections could complete their field experience at Cedarville, 
and then, have class with me in a free room in the school building. I plan to continue discussing 
this possibility with Dr. Bakle.  

I also just recently emailed Kim Lochmueller at Cedar Canyon Elementary, asking her if there is a 
better way to utilize the Transition to Teaching students who will be placed in her school this 
fall. Last year, she took eight of the elementary Transition to Teaching students for their first 50 
hour field placement. She had an orientation session for them, introduced them to their 
assigned teacher, gave them a tour of the building, etc. Because her school building has services 
for students with special needs, including a gifted and talented program, I want to figure out a 
way to incorporate future field experiences for the F200 elementary majors that would benefit 
her school and provide a meaningful field experience for the IPFW students. Again, I'm 
wondering if there is a way to have elementary majors help the teachers and students at Cedar 
Canyon in a meaningful way and also have my class at the elementary school or hold the P250 
elementary sections there. 

 

EDUC M448 Methods of Teaching High School Math is taken by candidates the semester before 
Student Teaching (Sue Mau). 

When I first taught methods, I placed students with their cooperating teachers for student teaching.  I 
never observed them and I relied on the teacher to tell me how things went.  That seemed 
unsatisfactory to me. 

Two years ago, two teachers agreed to work with pairs of students who came to their classrooms in 
teams of four.  The two pairs planned with the two teachers (one high school and one middle school), 
taught in pairs of two, and observed each other and their cooperating teacher.  All of them taught from 
the same lesson plans.  I videotaped each pair and assigned specific reflection questions for each 
teaching episode.  Students wrote their reflections and turned them in to me as part of their 
coursework. 

Last year, I expanded my teacher list.  Because the CEPP decided to do one student teaching experience 
for the entire semester and it was to be at the high school level, all of the field experience occurred at 
the middle school.  Five teachers agreed to take pairs of students, worked with them to plan, helped 



with the videotaping, and guided their reflections.  The pairs went to their field experiences on 
consecutive days whenever possible.  I tried to simulate the teaching experience as closely as possible.   

I believe that students became more aware of themselves as teachers because of planning together, 
debriefing and reflecting together, and because they immersed themselves in the classroom for as many 
consecutive days as possible.  Consecutive teaching days allowed them to see what students learned, or 
did not learn, the previous day.  It forced them to think about how to mediate the material on 
successive days, and it forced them to think more in terms of planning units rather than isolated lessons. 


